34303

l* National Library ~ Bibliothdque nationale CANADIAN THESES TNESES CANADIENNES
of Canada du Canada ON MICROFICHE SUR MICROFICNE
NAME OF AUTHOR/NOM DE L°AUTEUR T 0 LEo "ALAT
. - y
TITLE OF THESIS/TITRE DE LA THESE. TEACHEL _AND Pt LA oA !
' .’-\\ . .
[ dow AP EPuCaA TN iN ST PAKL, ALBER
v )
UNIVERSITY/UNIVERSITE Lol il v sy T or At GERT A

DEGREE FOR WHICH THESIS WAS PRESENTED/ , ) , . ' . _
GRADE POUR LEQUEL CETTE THESE FUT PRESENTEE AMAs TR OF _£EPUCAT o0 N EDuchrowde  FSY( t1ocos/

YEAR THIS DEGREE CONFERRED/ANNEE D*OBTENTION DE CE GRADE : /?77 .

NAME OF SUPERVISOR/NOM DU DIRECTEUR DE THESE How.  ZNGeE

Permission is hereby granted to the NATIONAL LIBRARY OF L'autorisation est, par la présente, accordée 3 /a BIBLIOTHE-

CANADA to microfilm this thesis and to lend or sell copies QUE NATIONALE DU CANADA de microfilmer cette thése et

of the film. o de préter ou de vendre des exemplaires di: film.

Ihe éuthor reserves other publication rights, and neither the L'autet;r se rdserve les autres droits de publicarit;lv,' ni la
thesis nor extensivé ex}racts from ‘it may be printed or othér- thdse ni de longs extraits de cc'slle-ci ne doivent étre imprimés
‘wise reproducgd without the author’s written permission. ou autrement reproduits sang I'autori&aﬁan écrjte de I'auteur.

- DU '
DATED/DATE Qd‘ 29 / 1 SIGNED/S/GNE. \’9 L ,(‘ & o

i B
PERMANENT ADDRESS/RESIDENCE FiXE. > 9!

L [P2Aue

AL BeRIN

-

NL=®1 (3:74)

AT e



.* National Library of Canada

Cataloguing Branch
Canadian Theses Division

Ottawa, Canada
K1A ON4

NOTICE

A

The quatity of this microfiche is heavily dependent upon

the quality of the original thesis submitted for microfilm-
ing. Every effort has been made to ensure the highest
quality of reproduction possible.

If pages are _missing, contact the universify which
granted the degree.

Some pages may have indistinct print especially if
the original pages were typed with a poor typewriter
ribbon or if the university sent us a poor photocopy.

Previously copyrighted materials (journal artlcles
published tests, etc.) are not filmed.

Reproduction in full or in part of this film is governed
by the Canadian Copyright Act, R.S.C. 1970, c. C-30.

Please read the authorization forms which accompany

this thesis.

2

THIS DISSERTATION
HAS BEEN MiCROFILMED -
EXACTLY AS RECEIVED -

" NL-339 (3/77)

SN TR T RN RS

—_——— - . -

Bibliotheque nationale du Canada

Direction du catalogage
Division des théses canadiennes

AVIS

La qualité de cette r#ﬂs iche dépend grandement de la
qualité de la thése soumise av microfilmage. Nous avons
tout fait pour assurer une qualité supérieure de repro-
duction. .

sages, -veuillez communiquer avec
reré le grade.

S mar~~d
I'unive: 51t

La . ' npression de: certaines pages peut ‘
laisser a désirer, surtout si les pages originales ont été
dactylographiéesa |'aide d 'un ruban usé ou si | 'université
nous a fait parvenir une photocopie de mauvaise qualité.

Les documents qui font déja I'objet d'un droit d'au-
teur (articles de revue, examens publiés, etc. ) ne sont pas
microfilmés. .

Lareproduction, méme partielle, de ce microfi .. 5.
soumise a la Loi canadienne sur le droit d’'auteur, S« °
1970, c. C-30. Veuillez prendre connaissance des for-
mules d'autorisation qui accompagnent cette these.

LA THESE A ETE
MICROFILMEE TELLE QUE
, NOUS L’AVONS REGUE




THE UNIVERSITY OF ALBERTA
TEACHER AND PUBLIC OPINION TOWARD
EDUCATION IN ST. PAUL, ALBERTA

by

@ TED LEO CABAJ

) A THESIS
SUBMITTED TO THE FACULTY OF GRADUATE STUDIES AND RESEARCH
IN PARTIAL FULFILLMENT OF THE REQUIREMENTS FOR THE DEGREE
OF MASTER OF EDUCATION
IN

COUNSELLiNG PSYCHOLOGY

'DEPARTMENT OF EDUCATIONAL PSYCHOLGGY

EDMONTON, ALBERTA

FALL, 1977



THE UNIVERSITY OF ALBERTA

FACULTY OF GRADUATE STUDIES AND RESEARCH

The undersigned certify that they have read, and
recommeﬁd to the Faculty of Graduate Studies ana Research,
for acceptance, a thesis entitled, "Teacher and Public
Opinion Toward Education In St. Paul, Alberta," submitted
by Ted Leo Cabaj in partial fulfillment of the fequirements

for the degree of Masters of Education in Educational

Psychology.

-1.!-"*,{‘

Date .Qﬁfﬁ?ﬁ.ﬂf...(?... 197 7/ ~




ACKNOWLEDGEMENTS
N\
The author wishes toréxpress his sincere apprecia-
tion to all those who have ags{sted in the‘compilatian of
y

this thesis.

An extra special:thaﬁk you to br. Harvey Zingle
for his patignce,‘encouragemgnt, advice and&guidance, as
well as to Dr. MadeleinevMonod'and Dr. George Fitzsimmons’
for the tactful scrutinizing and encouragement which they
so spontaneously offered me.

| 'Sincere‘thanks are extended to tfpists Mrs.
Germaine Caratozzolo aﬁd~Mrs. Mary Muller fo£ the many hours
of typing and to Mr. Ernie Skakun for setting up the compu-

* ,
ter analysis of the data.

General thanks are extended'tp the school superin-
tendent, Mr. F.lx. Boulet, to the three St. Paul School
Boards, and to ;eachers and administrators in St. Paul
Schools for their cooperation in this'thesi;.

Finally, deep éppreciatioq is extended to my wifé,
Lorraine, and to_our children, Mark, Paul and--Karol, for

gallantly forsaking their summer vacation to allow me to

complete this research.

v



ABSTRACT

" | Iho first part‘of this research involved appli-
cation of Gallup Poll ingerview'proceduresland format in
sampling the opinioos‘toward education i;spes of a small
urboo‘ooﬁﬁunity populotioo (N = 4303) in North.East, .
Albe;ta, Conada,land its teacher population (N = 126). |
Comparisoh waovmade of the opinions of the two groups to
the same issues.

Besides revealing that strong opinions toward
several educational issues wefe held by both groups and
that the two groups in the community held relatively
similar opinions on most issues, this study proved thhtu
an oxtensive ooinion poll can be_conduoted cheaply, effi-

ciently and thoroughly in a three day period by utiliza-
tion of high school students,\thus providing valuable,
reliable and instant information to decision makers on #

current public attitudes toward educaéion. Sampling and

- - —_—

i

polling techniques,| an interviewers manual, and statis-
tical procedures ard]outlined in detail.

In the second part of the research, a Home
Index Qneétionnaire was adgpted ‘and developed, and admin-
'Iacefed to the same public sample. A high andylow sooio¥”
economic baokground group was thus defioed and com;arison\
of responses between groups to each ‘question of' the ooll

in the first part of the study was made. - No signifiCant

differences of opinion between the’two groups were found



however, interesting cénclusions and implications for fur-

ther research are made, = : )

Vi -
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CHAPTER ONE

BACKGROUND INFORMATION v

The value of publici&yinion measurement or poli-
taking in decision-making has been recognized for centuries.
- Roman sculptors, for example, crudely sampled (he masses as
to their most popular tagges in their art because they
recognjzed th;t creations which kindled artistic appeal of -
a large number of people were associated with fame and giory
for the creator. |

Early literaturé often described a king or his
servant in disguise informally'poliiné the king's subjects
and thusly their 1ikeljhood of support or lack of support

on crucial issues or pﬁzu//§ decisions. v
. t

In a gpmocra c system where the magses can fo;ce
the demise of governments or governing bodies, at a%l
levels, through the expression of a mass -of complex)tpinion
through the voting system, a priori, accurate and frgquént
AéasJ;:ment of what the public feels and thinks about mui-
titudes of issues through tHe poll%ng'procedure @gs gainud
- considerable import to those in ulgiméte deciéion;makihg
;posftions. Consequently, North Americans in reﬁgnt yea?;
are Spending.many millions of doll;rs utilizing fairly
sophisticated techniques of opinion polling as "thermometers

of public temperature'" (How to Rewarm your Public Support of

its Schools, p. 4) towards such things as election issues,



car fdate popularities, marketing techniques, pdlicy iasoea,
change and the like. R .

* The demonstrated need for opinion measurement in
the ‘educational arena in North America, especially at the
community level, is also eppnrent In Canada, the B N.A.
Act, with very few exceptions, deleéated educational respon-
sibilities to Provincial deernmentc., Through School Acts,
Statutes, and regulations, Provincial Covernmente, withont
exception, have further delegatec responsibilities for ele-
mentary and secondary education of the majority of Canadian‘
citizenry to Local School Boards which are comprised of
regularly elected representatives from within defined phys-
ical jurisdictions.

All three levels of goverlment financially supporti
and share in funding of education The federal government
disburges large sums of monies earmarked for eincation to
the Provinces. The Provinces are free to add further moniee
‘to the Educational Fund and distribite the‘Education Dollar,7
on an equalization formula to local School Boarde who, 1if
they wish to operate an'educational systemrthet>costs mor é
than the allocated grants, must.rai;e monies on their own.z
Each level of government is therefo e periodically subjectedr
to public opinion on financial issu:s on election_deys;.

However, botthederal,and Provincial governments
get thelr revenues through relatively well dieguised systems

of collection such as excise taxes, royalties, corporate

taxes and even government corporation profits. The School

o

i
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Board, {if it operates educational programs that cost more
than is provided for by grants, muét appeal directly to
their defined electorate for increased taxation on local
propérty. Sﬁch‘requisites, being very visible and‘having

immedjiate and direct effects on the majority of voters,

i

‘make local governments very sensitive to public feelings on
| -

the volatile issue of finances as it relates to education.

fn Alberta, recent amendments to the Alberta
ch;ol Act (Part 7) and policy regulations make it manda-
tory for any Schéol Board to go to a local plebiscite should
the Department of Education not approvela Boara's request to
increase unsupported é;penditures over phe previous year.
Thusly, Alberta Schooi Boards, faced witﬁ'rgpidly 1ﬂcreasing
and inflationary educational costs, public déﬁandsbfor more
intense and broader educational services, tighten;d grants
and regulations by the Pfovincial Governmeht; are more than
ever in the past, at .the mercy of their electorate.

If Boards are, therefore, to get public subport,
especially during election and p‘ﬂ'iscite time, all major
educational decisions must reflect the mood of their elec-

torate. The need for Boards to keep a pulse on public opi-

nion is _.c. nctly expressed by Dr. George Gallup.in PDK

(1973):

"The raison d'etre of these annual surveys

is to help guide the decision of educators.
Progress is‘only possible when the people are
properly informed and when they are ready,
through their tax dollars, to bear the costs of
progress. For these reasons, these surveys are
directed chiefly toward appraising the state of

o



public knowledge and as;ertaining puplic atti-

tudes towards the present practices, ' readiness

to accept new programs, and ideas for meeting

educational costs." (p. 1)

Regearchers in the areca of public opinion
(Mennessey, 1965; Lane and Sears, 1964; Stevens, 1974) and
dozghs of other authors in areas of propaéanda, advertising
and other related areas, emphatically state thaf'knowing |
what a particular public thinks about a specific issue,
thing or stiﬁulus is a prerequisite to establishment of a
program or campaign of systematically changing the direction
of or shaping that public attitude or opinion.

| In some areas and under certain circumstances it

-

may be highly desirable for .those at the decision lecvel of

'

the education proceés to have an accurate picture, at short
notice, of what the public feels about a specific issue Jr
spectrum of issues. Refined polling “techniques epable‘such
information retrieval swiftly, accuratély'and cheaply.
Relatively large differences between what a public
vfeels about an issue and the decisions made by educators
relative to the issue often cause a lot of friction and
negative reaction which fréquéntly results in withdrawal of
desirable involvement in the educationai process. Knowledge
of public opinion can assist educators in making decisipne
which closely reflect the cumulative wishes of the relevant

public and thus in.maintaining or increasing public fnvolve-

ment and support at all levels of.educétioni

~



CHAPTER TWO

PURPOSE OF THE STUDY

The basic raison d'etre of this study is to pro-
vide practical a: relatively accurate information about how
the public views and feels about a large variety.of impor-
tant educational issues in the small urban community.of St.
Paul, Alberta, Canada. Because St. Paul consists of a pop-
ulation that has a rathe; diverse and strong religious and
ethnic composition, a wide range of socio-economic and
educational levelé, a broad and unusually cbmplex system of
education deiivery and administration, it has been fre-
quently stated that educational needs and values are signi-
ficantly different from ggher educational jurisdictions in

»

Alberta. .

- ‘ Thus, this study focuses on adapting and utilizing

proven polling techniques to measure that community's atti-

3
tudes towards some interesting and relevant educational

issues. The information gleaned through this study should
be of use and interest to all ‘those interested in education,
in this community, inﬁluding such groups as School Boards,

Professional Edycators, parents and a variety of community

A !
-

groups.

Furthermore, it 1is envisaged that the tools,

approaches and techniques adapted ‘for the study may have

rital

application to others undertaking similar projects.
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The objects of this study are twofold:

1. To delineate pducational-related issues on

" which the Public of St. Plfl and Teachers in St. .Paul

Schools hpld signifi&antly positive or negative views, and
2. To determine whether the fublic of St. P&ul

with lower socio-economic backg?oun&s holds different opi-

nions or percepts towards educational ilssues thaﬁ\does the

public of St. Paul with higher socio-economic backérounds.d



CHAPTER THREE
DESCRIPTION OF THE COMMUNITY
AND STUDY POPULATION

St. Paul is a sm:ll urban centre iocated in Northf
eastern Alberta. FEdmonton, the capitél of the ?fowince;
with a population of approximately one-half million, lie§
135 miles south—&estcof this community. ) ™

Acco;ding to annual census figures, the populatioh

has remained stable in the last several years; the November

Ny L

1975 census records 4303 residents. Estimates of e;hnic
origin of residents tend toﬁardS"general agreemeﬂt at 407
French, 25% Slavic, and the femaining 35% cénsisting mainlyg&N
of Scandinavian, British, Native And American. |
An eétimated SOZ of the population is of Roman
Catholic, 25% of Protestant and the reméin;ng 25% of other
religious or non-religious background. |
The St. Paul economic baée‘is of primarily an
agrarian and sécial services nature with‘no\significant
industrial activity, Deéentralized Feaeral éhd~P;oyincial‘

Government services such as Indian Affairs;and Northern

.Development, R.C.M.P., Canada Manpower and Immigration,
Health and Social Development, Attorney-General's Depart-
mént, Fish and Wildlife and a variety of Branches and

Services xnder these Departments contribute largely to the

employment\attivity of the area. Federal and Provincial



studies have consistently classified North—eastern:Alberts,
where St. Paul is geograpnicallyvlocated, as economically
deprived.

Settlemen; of this agriculture and lakeland‘
country‘commenced at the turn of‘the twentieth century at
the instigation of French misslonaires. |

Tne area, within a thirty—five;mile radius, con-
sists of mixed farm enterprises ranging from poor to aoove—
aversge. Within thislsgme radius are tound threes large
Indian reservations. The socio-economic level of Eesidents
ranées from an above—provlncial—average on welfare rolls to
a smsll\percentage of the populaﬁion nearing‘or,in the[siﬁ—

digit annual income range. wd . -
' 4

of special relevance to this study is the history

~ /

of the existing educational system of St Paul. Until the

1960's, the Catholic and public St. Paul School District

#2228 had sole responsibility for education uitnin the urban

- .

community. Because of a gradual influx of non-French, non—
Catnolicvﬁnd considerable agitétionion religious and lfn—‘
guaée grounds, and rights guaranteed py legislation under
the B.N.A. Act and the Alberta Education Act, the Glen Avon
Protestant Separate School District was legally recognized
and has for the last decade and a- half operated its own
separate school. ‘ ) -

In the mid- sixties; during the era of Federal and
Provincial vocational enucational incentive grants and much

successful and local political activity to involve a

.“\- v
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sufficient population to warrant a vqcational school under
terms of these grants, thé St. PauliRegiOnal High School
District‘#l,\a‘firSt of its kind in Alberta,‘;as légéily
born. This School ﬁoarﬂ consists ofxthre;—year apéoint—
-meﬁts-of two members each from the Cohngy of St. Paul and
St;hPaul School Disti&cgﬁBoards, and ‘ne member f;om the
Glen Avon Protesgant Separate Board:

St. Paﬁl Ecole kegionale Schopl opened in 1970
and replaced ali theé Hiég School pr;gramS in both urban
schools and a;tracts studqnté, whg wish épécialized pro-
grams, from County of St; Paul Schools. ;

Because this School Bo;rd, by lgw, has no
authority.to redﬁisition monies éhréugh local tax levy or

3 . ‘ :

plebiscite, it must either operate within the constraints
of Provincial grants or politic with the three coopgrating
jurisdictions for additional funds. Should one ‘or mo;é of
- the cooperating jurisdictions refuse to share their~locaib
-levy or-should one’or more of the Boards get defeated on a
plebiscite to incre;se fhe educapidn property tax, much
sﬁeculation exists ébout the impact and.consequences on
education programs for the" High School population of the

[

community. . ¢
‘ g

Needless to say, the poli:ieal situation related

to 2ducational decisions is an interesting and complei dnq.

3



CHAPTER FOUR

THE STUDY -
THE STUDY APPROACH

The basic approach 5f this study is of a descrip-
tiQe nature.' Because of the time factor and financial con-
'stréiﬁks, only limited tests of reliability ana validity for
.the varipus iﬁstruments and procedures were.made for this
study. Extremevcaut}on and care were, however, exercised in
éhbosipg and adapting insperents and techniques Lhat have
been-well estgblished, repetitively prern in. a variety‘of
similar siFuations and Fhat’generally meet with high
approva} of e;pertg in thié area of study:

An Oﬁinianaire (Apbendix E) adapted from -allup
(1975) and Brosseau (1973), aﬁd a Home Index Questibnnaire
(Appendik F) adapted from Elley (1961) were administered

through a personal interview method to a 5% random sampling. ~

of the adult population.(N = 2662) within the St. Paul

/ LI
/

. 9 .
School jurisdictions area and to a 50 random sampling of

éll active teachers (N = 112) in Schools within‘Ehesé

‘jurisdictions.

v =3

THE STUDY SAMPLES

Because it is desirable that the findings of this

study be generalizeable to all of the potential voting public
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in St. Paul School elections, the populétion universe 1is
defined as all those 2667 men and women,-nineteen years of
age and older appeariné in the 1975 St. Paul Census. The
School Elections Act (R.S.A. 1970), in summary, stateé that
anyone who 1is a Britisg or Canadian subject, 1s nineteen
years of age or older, who has re§ided in the Province of _
Alberta for six monghs or more,“a;d is at the time of
glection an established resident inbthe political juris-
diction at the date of voting shall bé.entitled to a vote.

The te§cher population universe is defined as all
those 112 teachers instructing-in all the four schools 1in
St. Paul operated by the three School Board jurisdictions.

To avoid any selection bias, all the names appear-
ing on .the Census list were alphabetically arranged and each
name was assigned a chronological numbef starting with "1"
for the }irst name in the alphabetical list and ending with
"2667" for the last name on the list. One hundred and
twenty-s8ix fandom numbers were generated by the computer
out of the total possible 2667 and a list of names matching
those‘numbers was ﬁade. This sample formed the initial
polling gémple.

An addit;onal list of fifty random numbers, inde-
pendént of the first 126, was similarly generated and a
similar list of na;es matching these numbers Qas maée, This
list waswgnly used if’ and when members of the first sample
.could not be reached after three successive attempts: or when

a member of the first list refused to participate in the
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A

poll. In the end, only 18 of the latter sample were re-

quired.

The teacher pruiation sémple‘was also identically
drawn from a finite teacher population of 112 and corres-
ponding'namé lists were made. Similarly, a reserve>sample
list, iﬁdependent éf the first, was mgde. Becausg the
finite population of teachérs was small, a 507 sample
(N = 57) was used. According to statisticians, for example
Ferguéon (1974), a sample of 25 would have been adequaté

for statistical validity and reliability purposes.

THE INSTRUMENTS

St. Paul Poll of Education, 1976

This 120-item questionnaire (Appendix E) was con-
structed by utilizing most of thé‘questions directly from
the Gallup Poll of Attitudes Towards Education 1969-1973
(Elam, 1975) and questions already modified from’ballup
Polls by Brosseau (1973) and Boulet (1972). Because Gallup
claims that all questions were put through a éeries of gre-
tests conducted prior to actual use in field&ork, even
though no evidence can be found in the literature to con-
firm statistical metheds or tests used to confirm validity
of his questions, and becauée G§llup's polls and his
analysis techniques hive been exceedingly accurate in pre-
dictingtpﬁblic opini§r over many years, it would appear

quite safe o accept the validity of both his instrument

and his techniques.
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QI\ :
Questions 24 to 29 were perso liy designed to
elicit opinions of strictly local and specific nature.
Considerable care was utilized in following Gallup's style,
format and structure and all were piloted for clarity and

impartiality.
: X _
Questions 30 to 36 request personal data ffﬁﬁ\£Qf

respondent such as sex, school attendance, education, age,

feligious affiliation‘and school involvement. Thia~dinfor-

I

mation was utilized to check the representatiﬁeness of the
sample and responses patterns could, if required, be

analyzed based on these variables.
The percéntage responses of both the population

and teacher samples to each question on the St. Paul Poll

of EdugaEIpn 1976 are presented in Appendik G.

Home Indéx Qdesmionnaire

In order to identify low ‘and high socio-ecomomic
backgrounds of the %espondents in the,;St. Paul Population
Sample so that comparisons could be made of response stxles
or opinions between“these groups and other variables men-
tioned above, Gough's (1944) Home Index Scale was slightly
modified to suit the St. Paul population in 1976 (see
Appendix F). The scale purports to accurately idenfify
socio—ecqnomic levél of'respondznts without including

specifically such criteria as occupational groupings or

annual incomes.
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Gough claims that the test re-test reliability‘of
the instrument is .989 and that it correlates very highly
with other social prestige and occupational status scales,
including Blishen's (1958)'scales. Elley (1961) in adapting
this scale for.his étudy which involved "estimating socio-
economic status" (p. 102) found good const'uct‘gnd face
validity as well as high correlations betwien other gimilar
instruments. o -

In order to increase instrument reliabi}ity and
validity and uinimize other errors of the Home Index Ques-
tionnaire only the respondents who scored in the top or 4th
quartile were defined as high socio-economic respondents
and qnly-those wﬁo received scores in the bottom or lst
quaftile were defined as respondents with a low socio-
economic background.

The instrument, in its current form (Appendix F),’
was administered to 23 random adults in St. Paul with the
explanation that'responées on the Questionnﬁire were re-
quired for research purposes. Three weeks later the instru-
ment was readministered to the same 23 adults with the

_explanation that further input into the study was required.
The Pearson Product Moment correlation between "Yes" and
"No" responses between T;me 1 and Time 2 on the Home Index
Questionnaire was .966 and indiéates'that the degree of

‘'stability of responses on the'questionnaire is similar to

that of Gough (1944).
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THE PILOT STUDY

The St. Paul Poll of Education, 1976, and the Home
Index Questionnaire were administered to ten people having
first-hanpd wnowledéé,gé St. Paul. Minor modifications fnd
adjustments in worJ&ﬁg, SKraBing, and coding of responses to
parts of the instrumé;t were made as a result of the pilot
study. Clarity of instructions and questions, scoring
methods, completion‘time, and respondent reactions were the
prime focus of the pilot.

Interview time, with instructions, ranged from .8
to 30 minute;. The format of the questionnaire makes
scoring easy and syétematic.._Respondents did hot feel that
the questions were too long, cumbersome, %r repetitgous.

There was some concern aboutltﬁe possible negat:ive

reaction to the Home Studi Index Questionnaire because it

attempts to get, very obvibusly,~at material wealth of res-

pondents. It was felt that choice of pollsters and instruc-—.

tions about explaining confidehtiality of the poll would

minimize negative reactions; specific refusals by the public'

sample to answer;thé questionqaire were nil. Furthermore.

ﬁo avoid masking g& responges of thekPoll.gf Edﬁcation, ;hé

instrument was administered at the end of the interview.
The format and scoring procedure were.closely_

checked with the staff of the Education Coe?uting Centre. -

s
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POLLING PROCEDURE

Choosing the Pollsters

Experience indicates that the community of.St.
Paul responds well to and readily supports mo;t prograéa
and activi;ies in which high school students are iﬁvolved.
As a result, 19 female and 17 male grade XI and XII stu-
dents from Sovciology 20, a grade XI option course, at the
St. Paul Regional High School were recruited to carry out
home interviews on behaif of the University of Alberta.
Average age ok these students was 17 years, 2 months, with
an age range of 15 to 19 years . As a reward they were
released from three class sessions, giveﬁ special training

in interview techniques and procedures, and following the

analysis of the results, the researcher gave one class

L3N
Pl

1ectureb3n the‘findings of the survey (see p. 18).

Several studénts, at the beginning, expressed
skepticism about their ability to carfy out an interview
with an older, unknown persoun; howvever, a%ter the training
;;ssiﬁns based on well-defined procedures and directions
all students appeared to be enthusiastic and their skill

and enthusiasm was confirmed by the high success rate of

wéll—c?mpleted opinionaire returns.

Assigning Pollsters

-

s Pdpulatibn Sample. Since the researcher had per—

sonal knowledgé of residencé locations of a high‘majority'
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of the population, twenty- six lists qi four or five names
from the originai population sample, along with addresses
and telephone numbers, plué two names from the reserve

populétion sample list were made, apfiori, on the basis of
geographic proximity. The two reserve.names oﬁ each list

Q

were used only after fhree cﬁnsecutive attempts were made
to reach the persons on the original list or in the case
of  a blat;nt refusal to cooperate with the interviewef

In the final analysis only 18 replacements from the reserve
list were utilized; six Q£ §hese were no longer resident in
St. Paul; nine could not bé reached at home; and three

flatly refused to cooperate with the'intervie&er.

Teacher Sample. The same procedure was utilized

as for the populépion sample. Ten lists of five or six
j=) © .

names from the original sample with two Treserve names were
Yo

made on the basis of geographic pfoximity.. A 100%Z response

rate was achieved and therefore, in this case, the reserve

list was not.necessary. Teachér‘questionnaixsf y@?e\\\

starredfin the bottom left-hand corner so that the com-

‘pletednLuestionnaires could be separated for purposes of

differential analysis.

o

Letter of Announcement toLSample Population

Five days prior to polling commencement, a letter.

A3

to each member of the sample titled "Dear Citizen of St.

)

Paul" (Appendix A) .was foryarded'by mail.
b
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Interviewers Package

Prior to the first training session, a package
for each interviewer was assembled including the following
materials: ' _ B ¥

' —Usufficient coples of the St. Paul Poll of
Education 1976 for each original sample number, plus an
extrd copy in case of spoilage during an interview; plus
another copy to be used during the training segsion

- a lis; of interviewees assigned t¢ each can-
didate along with addresses and telephone n mbers. The
two reserve ﬁames were clearly identified as "reserve"
| - sufficient numbers of an 8% x 11 .marked
envelope for completed qﬁé;flonnaires

-~ a "Letter of Introduction" indicating'tﬁe.

<
interviewers name (Appendix A)

- an "Interviewers Manual'" giving instructions

and procedures for interviewing (Appendix D).

)

Training Sessions

~3

The training session was given in twq”patts‘dur;ng
80—minu§e Sociology classes on>Apfil 42 and ;8,'1976.V

In order to underline the.importance of thé stqdy‘
and ;o minimize researcher "masking", it was tre?sed that -
the study was being conducfed for the Depaftment of Educé-
tional Psyéhology,,University of Alberta. ~B9th thg Instruc-

tor of the Sociology 20 course and the researcher stressed

Lo~
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the importance of very striqt adherence to procedures, in-
structions and objectiyity. All the materials in the inter-—
viewers package were rewd, queried, and discussed ‘in detail.
At thg end‘of the first session intervieweré were asked to
retain and to again review tWe Interviewers Ménual on thelr
own.

During the second session interviewers were di-

vided into.groups of two and each administered the St. Paul

Poll of Education 1976 and the

the other. The Instructor and

“~

responded to questions as they

gilven permission not to attend

Home Index Questionnaire to

»reséarcher clarified and

arose. Interviewers were

the next three days classes,

be

in lieu of the time they would spending in the evenings

o

for pollingf

: Interviewers wefe askgd to cbptact the regea;pher
at‘a telephone number immediately if they ehcountered dif-
ficulty'during the polling. ‘Only half a dozen phone calls
related to address errors and 3coring of response proce-

dures were received throughout the polling.

!

_ Polling
Actual polling commenced at 4:00 p.m., April 14,

v

1976: By Friday morning, April 16, 171 of the 183 ques-
'fionhaires were turned in to the researcher. The remaining
12 were turned in by late Friday nighF. With the exception

~of a few omitted or "refused to answer" questions on » half

dozen questionnaires, all were verybthoroughly completed.



Coding and Scoring ' ) | Ca

Each of the completed opinionaires and Home Index
Questionnaires were randomly assigned a number; 1l to 12% for
the population sample and 501 to 557 for the teacher sample.
The responses to each.question for.each opinionaire were
key—punched.on IBM 360 cards utilizing the precoded numbers

for eqch response on the questionnaire.



CHAPTER FIVE

STATISTICAL PROCEDURES AND TREATMENT-OF DATA

Study I - Public and Teacher Poll

— /-

Utildizing the findings of response patterns, in
percentage form, to eagh question, the basic ébjec; of fhe
"study was to make careful generalizations about: What opi-
nions the finite St. .Paul population held towards specifié
educational issues iﬁ the spring of 1976; what ppinions the
finite teacher populétion of St. Paul held towards specific
educationai issues in the spring of 1976; and Qhether there
existed "a signifiqant differen9e of opinion towards specific
educational issues between the finite general and teacher ¢
popul#Fions of St. Paul towards the samé issues.

\ The results of‘the responses of both samples to
each q& stion were- key-punched, scored and tabulated in per-
centageliform by computer. ~The fo&lowing table from the
Ggllup ’ollé of Attitu;es’Towards Education 1969-73, Phi.
Delta-Kakpa, edited by Elam (1973) was uéileed for the
populati;q sample inbthis‘study to determine whether a‘sig—
nificant difference otcurredﬂbetwé;n responses with 95%
confidence'limits or whether the difference, if any, céuld
be considered as due fo'sampling error alomne. |

in short, the greater the percentage of ,difference

between responses, over and above the confidence limits, the



Table 1
Recommended Allowance for Saﬁbling Error of a Percentage
(In Percentage Points at 95 in 100 Confidence Level)

N

Size of Sample 1,500 1,000 750 600 400 200. 100
Percentages near 10 -2 2 3 3 4 5 7 '
Percentages near 20 2 3 4 4 5 7 9
Percentages near 30 3 4 4 4 6 8 10
Percentages near 40 3. 4 4 5 . 6 8 11
Percentages near 50 3 4 4 5 6 8 11
Percentages near 60 3 4 4 5 6 8 11
Percentages near 70 3 4 4 4 6 8 10
Percentages near 80 2 3 4 a4 5. 7 9
Percentages near 90 2" 2 3 3 4 5 7

[
o

greater the likelihood that a Feal or strong opinion in. sup- .
port of'or against a pafticular issue was real and not due
to measuring or aampllng error. |

.Since‘the ‘teacher sample size is smallef than 100,
the aforementioned Recommended Allowances for Sampllng Error
of a Percentage tables could not be utilized. A search of
statistics texts and literature did not result in finding
simflar tables fer smaller samples. Consultation with sta-
tisticians at the University of Alberta revealed no econo-
mical or.plausible method to construct such a table.

Upon recommendatlen and on the side of caution, it
was deeided_to arbitrarily add to Elam's (1975,.p. 187) |
table aiZZ alloaance for.sampling error of a percentage to

each decile the sample size fell below 100. Since the tea-

cher sample size.was 57, the sixth column of Table 2 was
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¢ . ‘ * Table 2

Arbitrary Allowance for Sampling Error of a
Percentage for Samples of Less Than 100
(In Percentage Points at 95 in 100
Confidence Level)

Size of Sample 100 90 80 70 60 50 40 30 20 10
Percentages near 10 7 9 11 13 15 17 19 21 23 25
Percentages near 20 9 11 1315 17 19 .21 23 25 27

Percentages near 30 10 12 14 16 18 20 22 24 26 28
Percentages near 40 11 13 15 17 19 21 23 25 27 29
Percentages near 50 11 13 15 17 19 21 23 25 27 29
Percentages near 60 11 13 15 17 19 21 23 25 27 29
Percentages near 70 10 13 14 16 18 20 22 -24 26 28
Percentages near 80 9 11 13 15 17 19 21 23 25 27
Percentages near 90 7 19 11 13 15 17 19 21 23 25

utiiized to detgrmine whether a percentage differgnce in.
responsés was real or due to sampling error alone.

Using the sampie size of 100 from Table 1; or the
" general population sample size fo;fthis study, then, the
largest possible percentage due to error at the .05 level of
signific;;Ce was 1l ‘percentage poiﬂ%é below or above the
percentage obtained. at the 50’percentage level. For
example, if'802 og the sample chose a given alternative,
then 95 timea out of 100, the perceﬁfage obtained {1if the
total population were polled, would be betwéen 69 and 91.
Thus, in determining whether or not a majori;y response was
significént, whén that fesponsé was near the 80% majority,
a twenty—twq‘percegtagé difference had to be present between
the highest choice in percentages and the next highest

“

choice in percentage. Similarly, for the teacher sample,
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|
Table 2 (N = 50) a majority response of BOA would require a
38 point percentage difference between the highest choice in
percentage and the next'highest choice in percentage before
it could be considered'; significant diftarence of opinion
at the 952 confidence level.

| Furthermore, to add stringency tn the criteria
used, if to a particular question, 60% of the respondents

k]
answered'"Yes", 20Z "No" and 10% "No response” or "No
opinion" was edded to the second highest category, that is,
{ the 20% "No" response, before the test of significance“was
appiied. | |
In addition to analyzing the responses of the

population and teacher samples to the St. Paul Poll of
Education 1976, a comparieon of responses of the population
sample -nd teacher sample was made.\'Utilizing maximum re-
commended&§llowances for sampling error of Tables. 1 and 2
for N = 100‘and N = 50 respectively, a 32 percentage point

difference in responses to any question was considered a

significant difference at the-95% confidence level.
’ N

Study II - Home Index Questionnaire
) ‘ Ny

~

The Home Index Questionnaire (Appencix F) was
administered to the‘population sample (N = 126). It pur=
ports to measure and classify socio—economic backgrounds of
respondents by requesting "Yeg" and,"No responses to 20
specific questions about life's amenities and activities

which can be generally suggestive of affluence and social
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class. Thus, for this stuéy, the greater Ehe number of
"Yeg" resp&nses to the 20 questions on the instrument by
the respondep?,\the greater the indication of affluence;
and converse;y, the fewer the number of "Yes" respoﬁseg,
the greater the indication of non-affluence.

The object ;f this study was to determine whether

the respondents who scored the most or top 20% of "Yeses"

onnaire responded differently to

»

i

on the Home Index Questi
eéch item on the St. Paul Poll 6f Education 1976 from those
"who scored in the bottom 20% of "Yesésx. 'The middle 60%
who scored "Yeses" were left out to improve the validity of
socio-economic classification of the samp.

" The computer identified 24 reépo ’ who scored
the most "Yeses"r;id 25 respondents who scorc th'bfewest
"Yeses" on the questionnaire; thus, the definiti~- < high
and low socio-economic respondents respectively was ¢ . “ined.

The percentage responses Qf these two groups were
compared on each item of the St. Paﬁl Poll of Education
1976. The ninth column of Table 2 (N = 20) was utilized to
determine whether these two groups responded significantiy |
differentiy to each question on the St. Paul Poll of
Education 1976. A 54 éercentage difference‘betwéen'"Yes"
or "Né" responses to the same question was réquired before

'a "real" difference of response between the two groups

could be assumed at the 95% confidence level.



CHAPTER SIX

DATA ANALYSIS . .
S ,

Questions 30 to 37 of the ét. Paul Poll of Educa- .
tion 1976 were aimed at checking qut'the representativeness
of the sample on such characteristics as school ;ttendance
of off-spring, sex, education, age, religion, and ethnic
backggound. |

Compagison of the percentage distributions of tﬁe
sample population on these chara;teristics as Indicated in
‘Table 3 appear very close éo actual occurrence of these
characteristics in the finite populations. The researcher
is, therefore, satisfied that the samples were roughly |
rep?esentative of the adult and teacher populatidhs of St.

¢ 1]

Paul.

Study I ‘'~ Public and Teacher Poll

Using Tables 1 aﬁd 2 for tests of signif:icance
at the 95% confidence levels for the Population Sample
(N = 100) and Teacher Sample (N = 50), 78 and 66 out of
114 questions, respeﬁtively, met the criterion of signi-
ficance. The significant differences in each of the tables
contain;d in this study are marked with an asterisk.

To compare whether there was a significant dif-

ference of responses between the Population and Teacher

Samples, the same tables were used to establish upper and

26



Table 3

Biographical Characteristics of Respondents

in the Population Sample (N = 126)
and in the Teacher Sample (N = 57)

27

Percent of

Percent of

No»

-

Population Teacher
Characteristic Sample Sample
What St. Paul Schools are the chil-
dren in your family attending or
have attended in the last 5 years?
(a) Glen Avon 27 7
(b) St. Paul Elementary. 36 35
(c) Racette : 11 3
(d) st. Paul Regional 6 10
(e) Have no children, are too youing
to attend, have attended mor: “
than 5 years ago, or have
attended schools outside of 3t.
Paul L - 20 40
Sex: Male - 45 49
. Female ‘ 55 51
Education: Léss than grade 10 27 0
' Grades 10, 11 or 12
completed . 54 2
Post-secondary program
for 2 or fewer years .10 9
Post~seconddry program . ‘
of more than 2 years 9 89
Age: 19 - 29 years 18 26
30 - 49 years ° 53 - .58
504 years 29 16
Religion: Catholic 62 67
Protestant 25 23
Other 13 10
Ethnic . ! v
Background: French ’ 49 35
’ Slavic (Uk., Pol., C:ech., '
. Yug., Russ., etc.) 30 32
Other (specify) 21 33
Do you generally speak the langu.ige
of your ethnic origin in your hoise-
hold: - Yes 60 47
. 40 53
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lower‘confidence limits. For example, the "percentage near
50" rotv . Table 1 (N = 100) stipulateg a 11 percentage |
éoint sampling error at the .05 level and Table 2 (N = 50),
a 21'percentage point sampling error at the same confi~
dence level, or a combined sampling error mergin of 32
percentage points.. Thus.response differences of 32 per-
centage points between the Population and Teacher sample,
to any queétioﬁ were considered as significant at the .65
level. Using the criterion 7 out of 114 questions met
this test (see Questioqs 1, 4, 7e, 8f, 81, 81, 22q of St.

-

Paul Poll of Education 19f6)

Communications

The' results of the St. Paul Poll of Education

.
1976 indicate that the adult public of St. Paul felt 111l
informed about what goes\on in the school and that teachers
in St. Paul Schools, on the tontrary, felt well-informed
(see Table 43. jHowever, both the pebiic and the teachers
felt quite strongly that there is a Qéeg for more cemmuni—

S

cation between the schools, the parents and community (see

Table 5).

~

Both teachers and the public felt that (a) more
open house days, (b) more opportunizy to meet teachers
individually about children, (c) a sehool newsletter, and
(d) more articles in the newspaper‘&erejdesirablo metbods
in improving communications between sche?l, perents and

the community (see Table 6). The public felt that more
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Table 4 ’ ;

Well Informed About What
Goes on In School

Opinion Z Pop. Sample . % Teacher Sample
Yes 36 74%
No 64 * 26
Table 5

, Need fpr More Communication
Between Schools and Parents

A

Opiﬁion . % Pop. Sample % Teacher Sample
Yes 86* 91*
No 14 _ ' 9
k Table 6 °

Ways to Improving Communications .

) L)

% Pop. Sample % Teacher Sampls

Item - Yes No Yes No. -
More open-housge days 88% 12 68%* 31
More frequent report : )
cards : 64% 36 49 - 51

More opportunity to
meet teachers inp- . :
dividually about

your children, , 90%* 10 .. 98% 2
A school newsletter 69%* 31 67%, 33
More articles in ,

newspaper. 68% 32 79% 21
More parent-teacher days 83* 17 93% 7
Increased coverage by :

radio and newspaper ) 58 42 56 44
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frequent report qardgiﬁould be a way to improve such commu-
nications; the teachers were, however, qually divided 1in
their opinion as to whether this would bg helpful. Both
‘the publip and teachers were each equally divided on
whether coverage by rad}o and newspaper would improve
communiéations.

A strong majority of the pﬁblic felt thag it was
iLl—informed about what the School-Board is doing (see
Table 7); teachers on the other hand seemed to be equally
split on this igsue. Bothﬂgroups, however, felt that
information dispersal on Board activfties should be carfieg

out in newspaper articles, publication of minutes in th:

local paper and through newsletters (see Table 8).

Table 7

Informed Atout School Board Activitiés

Opinion % of Population % of Teachers
Yes 16 ’ 53 ’
No 84%* 47

General Opinion of Education

On the whole, both the public's and teachefs'
general opinion of education in St. Paul is that 1t 1is

satisfactory (see Table 9).

»



Table 8

‘Ways of Improving Communication

« Between Public and "chool Board
Percent of Percent of
. Population Teachers
Item ‘ ‘ .- Yes No Yes No

:Néwspaper ar-’ les about School

Board decisions and policies 86* lﬁx 90 % 10
Print the minutes of each Board \
meeting in local paper 71%* 29 75% 25

A newsletter once in a while to
explain policies and what ‘ ’
Board is doing 84% 16 86%* 14

Table 9 \R

General Opinion of Education in St. Paul

Opinion Z of Population Z of Teachers

Very Good . 14 L9
Satisfactory ) 62% . . T4x

Poor : 13 7 ‘

No Opinion 11 0

The Schools' Strong and Weak Points

W
(o

) The St. Paul public believes that its schools had
especially good fransportation systems and school facilities
for their children (seéwTable 10). They expressed general

% : .

. .
gsatisfaction with teachers, curriculum, teaching methods,

“extra curricular activities, class sizes and equality of

< b



Table 10

Ways in Which St. Paul Schools Are Good

O pindion
Percent of Percent of

Population Teachers
Ways Yes No Yes No
Teachers o - 71% 29 93%* 7
Curriculum 68%* 32 68% 32
Facilities ‘ , 82% 18 75% 25
Up-to-date teaching methods 69%* 1%\ T72% 28 |
Extra-curricular activities , 69* 3 49 51 -
Small class sizes . 62% 38 'y 25 75%
Good administration . 58 42 " 68 v 32
Good student-teacher relationships . 52 48 ° 70% 30
Parents are interested/participate 40 60 17 83*
Discipline 53 47 40 60
Transportation system @ ° 82 18 84* 16
Equal opportunity for all 76% 24 68 32
Nothing good 27 73% 16 84%

» <D ~

opportunity provided for children by the schools. There
was a hint that the public felt that patents do not express
much ipterest or participation in school activities.

Many more teachers than{the public, 93% and 71%
respectively, felt that teachers in.St. Paul Schools were
especially good. They concurred with the public that the
transportation systems and facilities were very satis-
factory and that teachlng methods were good '

Contrary to the public's opinion, teachers felt
stfongly that class sizes were too large. The public's
opinion towatds quality of student—ﬁeacher relationShips

was split, teachers, on the other hand, felt that their

relationship with their students was good. Likewise,
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teachers felt very strongly that parental involvement and

interest in school activities was poor, which suggests that

~ -
5

teachers deem parental involvement and support very impor-
tant in the edueational process. | ’
To force responsesland to get at priority of per-
ceived problems, respondents in both groups were asked
whether certainrissues were problems with which the schools
in this coJ;unity muet deal (see‘Table 11). Both the
public (84%) and teachers (77%) were unanimous in their
views that discipline was the foremost problem -with which
the school must deal (see Table 11), and that schoolg'
approach to discipline was not strict enough- (see Table
12). Both groups were asked in what ways discipline was
not strict enough (see/Table 13). There was strong agree-
ment within the groups that (a) teachersvseemed to lack
authority, (b) there s disrespect for teachers prevalent
in our schools, Ec) students had too much freedom, (d) that
existing rules were.not enforced, (e) vandalism was not |
punished strictly enough, (f) and that parents.generalli
were not interested in suppofting‘disciplinary‘actions of
the school. Contrary to popular notion, both gronps did

’

not see that dress code, or expectations had anything to do

with discipline.

Both groups, equally strongly, 1ndicated that -

& i SN

finances and "dope-drugs" were issues that‘sh0uld be given
priority attention. ‘Both groups held the opinion that

schools did have problems that they must deal with in areas
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~

4 .
of (a) parental lack of interest, (b) student motivatiop,

(c¢) improvement of school board policies and, (d) improviny

v
respect for teachers.

Table 11

Problemstith Which School Must Dealr

. ) . - ‘e
S o 0 p Tanion

" -~Percent of Percent of
. Population Teachers
Way§ i’ . Yes No Yes No
Finances 78%x 22 8l1% 19
Discipline : ’ 84% 16 77% 23
Facilities 52 48 47 53
Dope~Drugs 84% 16 81%* 19
‘Teachers lack of interest/ability 66%* 44 35 65
Parents lack 717% 23 84 % 16
School administration . - 56 b4 51 49
Curriculum 55 45 .63 37
Pupils lack of interest ’ 79% 21 79% 21
Vandalism ’ 65% 35 40 60
Disrespect for teachers : 79% 21 75% 25
School Board policies - 62% 38 65 35
Using up-to-date methods ' . 50 50 58 42
We have no problems 36 64%* .21 79%
Table 12
. Discipline in Schools ’
Opinion % of Population ’ % of Teachers
Too strict - \ 32 33
*Not strict enough h " 60* 65%
Just about right . 8 0]

‘Don't know 0 : 2
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Table 13

\ In What Ways Discipline Not Strict' Enough

35

Opinion

' Percent of Percent of
Population Teachers
Ways Yes No Yes No
Teachers lack authority 78% 22 78% 22
Students have too much freedom ° 75% 25 75% 25
Disrespect for teachers 79% 21 75% 25
Rules not- enforcled 75% 25 70% 30
Dress code too liberal 39 61*% .17 83%
Vandalism is not punished strictly )
enough 69* 31 61* 39
Parents are not interested in Sup-
. porting school discipline 68* 32 75% 25

The two groups seemed to

whether facilities, administration,

N

be equélly undecided on

curriculum propriety

or updated methodology.were problems.

The majority of the publi

c (66%Z) felt that tea-

chers lack of interest and ability was a problem the

>

schdols should examine, whereas, 65% of the‘téachers felt

this was not a problem. Vandalism in schools appeafed to

be a problem for 657 of the public but only 40%Z of the

teachers expressed the opinion that vandalism was of con-
3o

cern to the schools.

R»educational philosophy, curricula and methodology are

\grodiﬁg educational impact and adding to confusion for

v
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teachers, students, and parents in the area of what are
the ultimate &gals of education. |

> ,Table/lb does not support this dissatisfaction
amongst St. Paul teachers who felt that the amount of |
change in gducation was about right. The pub}ic, however ,
appears to be equally split on whether changes ;}e too
numerous or about right. Only lSZ.of the public and 5%

of the teachers felt that there were not enough changes

in education.

Table 14

Educational Changes

Opinion %z of Population Z of Teachers
. Too many ‘ 29 21
Not enough 18 5
About right 37 60%*
No opinion : 16 14
Educational Financing o
14

_The St. Paul public and teachers both felt
stro;glywthat educational finaﬁciﬁg was a special problem
area with which ;he schools should be concerned (see Table
11). The public, thever, is evidentiy opposed to raising
taxes to relieve the financial situatioé in education.

Teachers were not clear on their opinion, 51% being in

favor, 39%Z were opposeq,:éhd 10%Z were undecided (see Table

15).
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\' - Table 15
}
Raise Taxes for Education

Opinion Z of Population %Z of Teachers
Favour 32 B 51 (
Oppose ' 61 .39

No opinion 7 . 10°

To determine what action was favoured in the case
where no government supplementary funding was forthcoming
N » ,
and where requests for local ?uppiementary requisitions for
: . N
funding were defeated, the following question was asked:

"Suppose your school board were forced to cut school costs

because there is not enough money. Indicate whether you
agree or disagree with the follbwing'actions;h~ (See Table
16).

Neither the public nor the teachers were in

favour of (a)‘increasing cla;s sizes to decrease numbers

of teachers, (b)“reducing‘npmbers of teachers by réducing
dptipn programs, or (c) cutting out kindergarten. No clear
cut‘opinions were expreésed by either group‘to the alter-
native of cutting out expenses related to instructionai
supplies and materials. Teachers did not expréss\any'
strong feelings about reduciﬁg=q§sts by cuttingospécial
Vprograﬁs such as counselling and special classes or by
amalgamating school systems; howev;r, the publié felt that

these were not the areas in which costs should be cut.
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Table 16

Action a School Board Could Take to Reduce Costs

lZage of Population Zage.of Teachers
Opinion . ; Agree Disagree Agree Disag:ee

Reduce the number of
teachers by increa-
sing class sizes,
say ‘up to 30 stu-
dents per class 33 . 67% 7 93x%

Reduce the number of
teachers by reducing ,
the number of pro-
grams such as music,
drama, physical edu-
cation, etc. 32 68* 19 81*

Cut out kindergarten 29 71% - 30 70%

Reduce janitorial’ and _
maintenance services 27 73% 23 . 71.7%

.Reduce_the amount of
supplies and mate-
rials the teachers

use in the class- i
room : 53 - 47 39 61

Reduce special programs
such as counselling ‘
and special classes - 32 68* 49 51

Reduce the amount of
preparation time for
teachers during

school hours 56 44 25 ~75%
Reduce the number of N

administrative per- ; ,

sonnel ' 60 40 75% 25

Reduce the amount of

salary, increases to _
teachers, 53 47 23 77%

Reduce overlapping
expenses by amal-
gamating school .
systems ' 68%* 32 ~ 68 32




Teachers, on the other hand, hold strong opinions that
costs should not be re&uced by (as reduction of teacher
preparation time, (b) reduction of.admiﬁistrative per-
sonnelvor (é) reduction of teacher-salaries; whereas the
public‘was undecided towards these alternatives.

Thus, especiaily where the public is concerned,‘
there is‘a'dilemma c;gated for boards. There is strong
opposition expressed to raising monies for educational
purposes through local levy, yet there is no agreement,
aqd %pbmany cases strong obposition, to reduction of any’
existing programs.

Based on the assumption that some educational
programs would héve to be eliminated or reduced to
decrease educational expenditufés, a furt@er question as,
to which programs should be reduced or cut was directed
to ;hose respoﬁdents who felt that this was a viabl:z
alternative (sée Table 17). Here again no st- ., 2elings
were expressed by either groups as ﬁo which pro,: ams
should be affected. There were, however, Qtrong feclings -

expressed that academic subjects, vocational course:. ,
: '
i .

industrial education and home eqonoﬁica %?d physical

education should definitelf%not be considefegrfor reduc-, .

~e

tion. If certain programs %aé to be cut, it woui&“%eem

both groups would probably’show ieast resistaﬁce to o o
reductions in areas of music and drama. Aithough’teacheri -
opinion towards cuts in second languagercourses‘aqd |

counselling services demonstrated no clear consensus, the
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public values these programs. The public, on the other
hand, appeared to express a neutral opinion towards ex-
pense cuts 1in extra-curricular activities; whereas, the
teachegs felt that this progyhﬁ should be one of the fiﬁsg

/

to be reduced to save on educational spending.

Table 17°

Which Programs Should Be Reduced

Percentage of Percentage of
Population - Teachers
Opinion Yes No = | Yes No
Music .40 60 37 63
Drama 60 40 65 °~ 35
Physical Education 25 75% 7 93%
Industrial arts and home :
economics , 21 79*%* 16  84%*
Extra-curricular activities 56 b - 72% - 28.
Vocational courses 15 85% A 16 84%*
Academic subjects ' 12 88* 3 97%*
Commercial or business ‘
courses - 18 g§2* 25 75%
Second language courses .
(other than English) 37 63%* 47 53
Counselling services : 29 71% 47 "53

Relevancy of Education

Although there were no clear cut opinions about
whether "schools were preparing students well enough for
life and émployment",'the responses oflboth groups tend to
suééést that schools may not be doing a satisfactory job

in this area (see Table 18).
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Table 18

Schools Prepare Students Well Enough
For Life and Employment

Opinion % of Population %4 of Teachers
Agree 41 28

- Disagree 50 v ) 60
No opinion 9 . 12

- Those respondents who felt that schools were not
preparing students well enough for life and employment were
asked what,improvemenfs could be ﬁage'to help remedy.the
situation (see Table 19).' Both groups were unanimoﬁs to
éugg;sting that there should be (a) more emphasis on.basic
subjects, (b) discipline and (c) rélating school to employ-
ment sitd%tions, Botﬂ groups felt as strongly, that tele-

vision ‘in educational programs does not help .to make .educ-

- L]

ation more relevant to life and eﬁployment7 'In view of the
fact that local school boards have,)of late, spent consi-
dgrable time, effort and money oﬁ VTR and development of a
community television consortium, it woyld appear that éher;
‘may be considergple difficulty iﬁ soliciting teacher and
public support and utilization Jf these sefyices.

When askgd whether there' was too much emphésis
being placed in high ﬁghools on preparing students for

college and not enough emphasis on preparing students for

occupations that do not require a college degree; teachers
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strongly disagreed, whereas, the public felt that that was

i

the case (see Table 20).

Table 19

Ways to Improve Students For
Life and Employment

(3

O pindion

Percent of

Percent of

Population Teachers
Item Yes No Yes No
More emphasis on basic subjects T4% 26 79% 21
More discipline ‘ ¢ 61 % 39 72% 18
Relating school to employment
situations : 64 % 36 70% 30
More vocational courses 55 45 40 60
A greater variety of courses : 48 , 52 37 .63
More freedom to students to develop -
initiative 46 54 48 52
Greater use of television in i
schools 38 62% 21 79%
More visits to industry, museums
exchange visits - 55 “5 58 42
Part time employment during school , o .
hours at high schoo. level 567 44 68 32
Table 20 X
Too, Much Emphasis in High School
On College Preparation
Opinion ‘ % of Population Z of Teachers
Agree _ 47 17
Disagree ‘ 35 68%*

No opinion . 18 . 15
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Special Education and Other Services

Within the lasgt several decades it has beconfe the
general expectation of society that eéveryone has a right’

to education to hisg or her maximum potential. 1In the lagt

decade, most school jurisdictions have boasted of 80 to 90

'rper cent high school graduation of students who entered

.their schools commencing in Grade 1. Jurisdictions whose

annual drop-out rate nears the 6 to 8 per cent level have
been subjected to criticism about their philosophy, stand-

ards, delivery and approach However, it is also a known

~ .

1

fact that there are many students within the school systems

Lo v .
who attend school because of Parental and social expecta-

tions and not becausevof their owngéolition. "This alsgo ig
becoming a concern tu the public and educators.‘ To get the
feeling of the public and teachers of St. Paul the fcl—
lowing statement and question was put to the respective

sampleg: '

'Some students are not interested in school.
Often they keep other students from.working
‘in school. What should be done in these
cases." ’

The public felt strongly that these students

~ should (a) get special counselling, (b) vocatiovnal train-

ing, (c) better and more interesting curriculum and tea-

ching methods, (d) have teachers who take more interest in

3

such students and that (e) special classes should be set

.up for these students (see Table 21). Teachers concurred

with the- public that part of the solution for these students
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Alternatives for Problem Students
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Percent of

Percent of

Porulation Teachers
ppinion K No Yes No
Special classes for all who are
not interested 67 % 33 32 68
Expel them 20 80* 34 66
Offer better/more interesting
curriculum/teaching methods 75% 25 58 42
Special counselling 87% 13 91%* 9
Harsher discipline ° 55 45 56 44
Vocational training ' 84%* 16 T74% 26
Make their parents responsible 51 49 68 32
‘Put in school for problem stu- Q .
dents > 43 57 17 83%
Teachers should take more inter-~ :
29 60 40

est in such students r 71%*

\

would be special counselling and Qopatiohal training.

A

The

teachers, however, did not see Putting problem students-in

special schools as a reasonable solution.

to agree and the public was of the definite opinion that

expulsion was not a solution with problem students

Teacher

tended

The home was clearly viewed by both~groups as the

source of blane'for.children doing poorly in school (see

. D
Tables 16 and 22).

Sex education is viewed both by the public and

¥

teachers asNbeing the'responsibil;ty of the school (see

Table 23). ﬁowever both groups were adamant in their opi-

nion that it should not be taught at the elementary level.

The public and teachers alike, most strongly favored

LI e

4



Table 22

Source of Blame for beldren
Doing Poorly in School

45

-0 pinion

Source % of Population- Z of Teachers
Children 14 12
Home Life 46 75%
School ' 4 2
i J
Teachers 9 0
No gpinion 27 27
Table 23

Program of Sex Education in Schools

% of Population

2 of Teachers

Opinion - Yes No Yes No

At elementary level - " 39 61* 32 68*
At junior high level 69* 31 70% 30
84% 16

At sepior high level . 75% 25

teaching ofethis subject at the high échoor levei, although

a clear majority was also ‘in favor of it being taught at

the junior high school level..

The drug situation was viewed as a sefious\problgm

in St. Paul Schools by both public and teachers alike (see

Table 11). As a partiai remedy to this situation, the

pﬁblic and teachers were»verf much in favor of a drug educ-

ation program in schools (see Table 24). The level at which

it should be commenced was not, howewvwer, queried.
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Table 24

Should Drug Education Be Offered In Schools

Zage of Population -%age of Teachers
Yes No Yes No
87% 13 88%* 12

Preschool and Adult Education'

Preschool and adult educati\J are recent deielop—
ments in St. Paul. The public and teachers indicated strong
support of kindergarten. Both groups indicated that kinder-
garten shouid definitely continue :to operate . (see Tab;e 25).
However, there was a strong feeling that it should remagg‘oﬁﬁ
a half day basis and not be extended to a full day basisj
Teachers clearly indicated that (a) attendance should not be
made compulsory, and (b) that all teachers of kihderéartén-
should have a teaching certifica%e; the pgblic was divided
on these concerns. The kindergarten program must be viewed
as being relatively solvent and adeiuate because both groups
did not feel that more money is required for this p;ogram
and as,a'result~there was no clear consensus among thelres—
pondents of either group on the issue of rédsing more Qoney
through local taxation.

The public of St. Paul is clearly ‘'nd continua- .
s

tion of a public supported day care centre; however, teachers

v

are not quite certain (see Table 26).
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Table 25 ¢

Kindergarten in St. Paul

Percent of Percent of
Population Teachers
Opinion Yes No Yes No
Kindergarten should definitely
continue 85* 15 88%* 12
Attendance should be made com- [
pulsory ' 44 56 28 72%
More money and resources are
necessary 49 51 56 b4

All teachers of kindergarten ‘ ‘

should have a teaching ‘

certificate , " 56 44 79% 21
If necessary, additional money

should be raised for kinder-

garten through local taxation ~ 42 58 42 58
Now kindergarten operates on a
- half day basis; it should be

extended to a full day basis 20 80* 12 88%*

o

Table 26

Should A Day Care Centre Continue

N Zage of Population Zage of Teachers

‘Yes  No No opinion Yes No No opinion
66* 21 13 49 18 33
, ‘ ’ [ ‘&‘

Both the publiciand teachers were strongiyAin .
favor of more courses being offeredkko adults even at the
expense of increased local levy despite the fécg that they
were étroﬁgly'opposed to bearing increased properfy tgxatiqq

for elementary and secondary education (see Tables 15‘and
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Table 27

Credit and Non-Credit Adult Courses

Percent of : Percent of
~ Population Teachers
‘Opinion Yes No Yes No

More courses should be offered
for adults , 66%* 34 81* 19
The School Boards should offer
facilities free of charge
for adult courses 38 62% 49 51
Adults should pay greater tui-
tion fees to offset the cost
of these courses v 57 43 54 46
The government should pay allow-
ances to adults when they are
taking these courses 51 49 « 26 74%
Some of the costs of these :
courses should be bormne by ‘
local taxation ' 22 78% 23 77%

27). Although the public is split in their opinion on whe-
ther government allowances .should be paid to adults taking

these courses, teachers were very much against such allow-

ances. Teachers, on the other Rand, demonstrated no clear
opiJiOn on whether Boards should not offer school facili:ies
free of charge to adults; whereas the public felt relatively
strongly that school facilities shou%d/be provided by boards_
gratis for adult classes. It‘agﬁeaﬁs that appro*imately
half of the teacherg and public w;: 4 dke to see adult-stu—

dents pay larger fees for adult tlas~es, while the other

half would like to see feeg remain = is or be lowered.
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External Evaluation of Students

Since the abolition by the Alberta Department of
Education of Grade IX external examinations about 12 years
ago, and the more recent abolition of Grade XII examina-
tions, much controversy has arisen about the impact of these
actions on school standards, student motivation, aﬁd quality
of‘instruction; The teachers in St. Paul Schools, despite
the Alberta Teache;s Association's support of abolition,
strongly favor reinstatement of both Gréde IX anlerade XI1I
standardized Department of Education examinations (see
Tables 28 and 29). There was no clear consensus amongst the
public on either issue; however, 45% opposed and 30% favored
reingstatement of Grade IX examinations; whereas, only 36%

opposed but ASZ)favored reinstatement of Grade XII examina-

tions.
Table 28
Grade XII Department Examinations !

Should be Reinstated :

|

\

* \

Zage of Population : %age of Teachers

Favor Oppose No opinion - Favor Oppose No opinion .

\

45 36 19 77* 221 2




Table 29

Grade IX‘Department Examinations
Should be Reinstated

Xage of Population %age of Teacher:
Favor Oppose No opinion Favor' Oppose No opinion
39 45 16 713% 25 2

Community School Facilities Sharing

After almost a decade of negotiations, a formal
agreement was reached in 1974 between Town Council and the
\three School Boards for free sharing and use of recreational
and educational“facilitixs. Puslic representatives should
no longer fear that they do not have support for such an
agreement because both thé public and teachers almost unani-
mously favored thebluxury of maximum exchangg and ufi1izaf
tion of educational and recreational faéilities (see Table

30).
"Table 30
Cost-Free Recreational and Educational
\ ’Facility Sharing
%Zage of Population : Zage of Teachers
Favor Oppose No opinion. Favor Oppose: No opinion

75% 14 11 86* 9 5
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Study II - Home Index Questionnaire

Despite the fact that only the top 20% of those
respondents ;ho scored ﬁYes" and the bottom 20% of the group
who scored "Yes" on the Home Index Quéstionnaire were de-
fined as high and low socio-economic groups and despite the
high test re-test reliability (r = 966) of the instrument,
no significant differenceg in response patterns between the
two gfoups to any item pf;the St. Paul Poll of Education
1976 were found. To get a significant differencg‘at the 95%

confidence lev.l, Table II was utilized at N = 20 and a 54%

difference between responses of each group was. required

1 !

before the difference could be interpreted as real and not
due ‘to chance or sampling error.

The differences between the two groups to each
queetién ranged from 8% to'37.82. The two group§ differed
20% or more on 13 out of the 123‘pbssible responses on the
St. Paul Poll of Education 1976.

| :The items of the Home Index '.estionnaire which
appear to discrimin;te bgtween the high and low socio-
economic classifications for this study are indicated in
‘Table 31. For ex;mple, having a piano or organ in the
family was most often écored'by members who were élaésified
as the higher socio-economic group whergas having fewer

than 6 people 1e§1ng at home discriminated minimally between

[

the two groups.
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Percentage Differences Between High Socio-Economic and
Low Socio-Economic Groups Scoring "Yes" Responses

on the Home Index Questionnaire

Question

Percentage
Difference

Does your family own two or more family
highway vehicles?

Does your family have a garage that will
hold two or more cars? .

Did the male head of your family attend a
college, university, technical, or other
post-secondary school?

Did the female head of your family attend
a college, university, technical or
other post-secondary school?

Did your family leave Alberta for a holiday
in the last 3 years?

Did any member of yodr household fly
anywhere in the last 2 years?

Do you have two or more phones in your home

" (extensions included)?

Are bedrooms in your home carpeted?

Do you have a coloured T.V. in your home?

Do you have a set of encyclopedias in your
home?

Did your family borrow books from the public
library in the last one year?

Does your family own any of the following:
truck camper, camping trailer, motor home
or lake cottage?

Does your family subscribe to a daily news-
paper? ‘

Is any adult member of your family (at home),
presently a member of any executive committee

. (Council, Board, Club, Association, etc.)?

Does your family have a piano or organ?

Are there fewer than people, living in your
home presently?

Does your family own a snowmobile?

Is there an automatic dishwasher in your home?

Do you have a rumpus room in your basement?

Does your family generally go shopping to
Edmonton more .than once a year?

47.0 -

58.0
58.5

35.3
27.3
51.3
59.2
47.8
32.0
47.6

47.3

- 57.5

31.0




CHAPTER SEVEN

LIMITATIONS OF STUDIES AND I AND 1I1I

Study I - Public and Teacher Polls

Although the St. faul Poll of Education 1976 was
carefully modelled on the reputable Gallup (1975) polls, and
piloted before administration, there is a remote poséibility
that some of the questions were misconstrued or misinter-
Preted by the respondents during the interviews ano therefore
validity of the response patterns may have been affected.
However, because of the very high rate of response, in most
cases 100%, to questions, and very satisfactory reportingo
from interviewers in response to the researcher's questions
of whether cdarity problems existed during the interviews,

it isg felt that the validity and reliability of the instru-

’
!

ment are very good.

The sample size for'both the general anq teacher
pPopulations are relatively small when comparedvto Gallup's
and Brosseau's (1973) sample sizes of 1500 and 200 respec-
tively. ﬁowever, the larger sample proportions of 5 and 50
per cent representing the public and teacher finite pOpula—
tions in this study, and the much greater allowances for
sampling error of ﬁercentage utilized, should have compen-
sated for the smaller sample sizes, and thus maintained the

'estimated minimum 95% confidenee level for interpretation

53



54

S8Pring of 1976,

Studz II - Home Index Questignnaire'

N

The Home IndeX‘QueStionnaire, although jt was
modelled closely on that of Elley (19612, Was designed by

the Tesearcher with the sSt, Paul public in mind and ‘there-

lbw So0clo-economic background for thig Study, sizeg 24 and

25 respectively, resulted in»utilizing Somewhat large per-
|

Centage margins, 54% ip this Case, before 95% confiﬂence

could be éstablished. Utilization of much larger sup-



This study indicates that several items on the

Home Index Questionnaire appear to have limited discrimi-

nating value.
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CHAPTER EIGHT

DISCUSSION AND IMPLICATIONS

—_—

Study I - Public and Teacher Poll;

.

In addition to indicating tﬂat the St. Paul pubiic
and teachers held some strong views towards certain issues
in education aﬁd that the two groups differed in qpinioP on
some of these issues, Study I has revealed that it istfinaﬁ?
cially realistic and expedient to gather information on how
ceftain'groups” as.a Vhole, feel towards issdés in education.

This study, for examﬁle,;i;oved that a public opi- =~
nion poll in.a small urban centre can, with some carefui
planning, be administered, in fhree days and thus.provide

an almost instant reading on the pulse of public .opinion on

specific issues. It also proved that, with a well-developed
interviewer's Manual (see Appendix D)'gnd A stfucfured.two
and one-half hour training session, high s;hool student;

can be trained to do the required.polling smqothly, thor-
oughly and efficien;ly. The very high returns and general}
cooperation gained from the interviews also suggests that
high school s;udent interviewefs, especially in a smaller o
community, do not arouse the suspicion and mistrust that
adults would perfo%ming a similar function. Fufthermore,

the cooperation, eagerness and involvement of students as

interviewers during the training session, the polling and

°

o
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the general interest expressed in‘results*of the poll, did,
in the opinion of the instructor of the sociology class and
the author, become a very legitimate‘and worthwhile~learning'
eXperience for students in the context of an introdpctory .
sociology course |

The utilization of current census 1is;s to choose
samples baeed-on#a set of random members for this study has
proven to, be efficient and appropriete for selecting samples
for poll‘purposes such as this one. Because census‘lists
are usually 1airly accurate in enumerating all residents in
a defined geographic or politicel area according to age,’
seX, occupatior, and which school . system is supported, and
oecause educetional boundaries ueualiy mégch census area,
a check for gross randomness of the sample on-a variety of
characteristics cen readily be made. As well, the oorrent-vo
ness and usual thoroughness\of these lists does provide some
certainty that the whole finite population is representcd |

in the sample v

The findings of the polls in this study were, how-
ever, of most interest.

Comperison of the responees of the public amnd tea-
cher polls indicated that the views and attitudes of St.
. Paul teachers toward education were generally very similar
and often identical to those of the St. Paul public. This
finding'suggests,'therefore, that the concerns of boch
groups are generally common and,'in most casee;‘unrelated to

vested interest and that, in future endeavors, pollihg the
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" which they claim to speak., In”reéentiyears, for example,
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opinfon,of‘bné group can result in fairly accurate general-

v

fz;tions about the opinions of the other group. On only-

seven items of the poll did teachets significantly differ

u .
1

in opinion from the public; and these mostly related to the
teachers preferential_positioﬁ to gain informatioun about

education and working-conditions. Unlike the public, tea-

s

chers. felt that they were well fnformed about what goes .on
in the schools and somewhat better informed about what the
school boards are doiﬁg. QContrafy to the public™s opinion,

teachers felt,'aé'aigrqu,.tﬁat teacher lack of interest

and ability to teach were not problems with which the commu-
nity should- be concerned; that classes slzes are too large;
that vparefits dq, not participate or take,intérest in school

a “ 0 .‘\ e ! N .
activities and programs; that reduction of amount of pre-

3

N V. 4 .
p?ration time for teacﬁeré was not the most suitable means
. ! - .

’L ,"(\):‘ . |
Qfﬁegtending the education\

emphasis is being placed oﬂ preparing students fér college

dollar; and that not too much

or for occupafions that do not require - a, college degree.

This part of the study also demonstrates that

LS]

)

.small vocal gfoups who often lapply most:pressure oifschool
“boards, administrators and education.policies through
attendance at board meetings, through news media and dele-

gations to administration are often not representing the

wisheé, attitudes and opinions . of the larger groups for

‘there have been notable representations in St. Paul to

school boards and adminiéptatibn, spéaking out agairts:t
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corporal punishment and disciplinary actioanithin schools
generally; sex and drn ;ducation programs; free sharing of
recreational and educational facilities; adult education;
kindergarten and day care centres. This study suggests that
thc pcinc and tccchers of St. Paul, on the whole, do not
share opinions ’pd attitudes of thcse groups and in fact
want much structure and dicciplinc, sex and drug education
programs,"free exchange of educational and recreational
facilities, and tax suqurted kinderg%tten and dgy care
programs. . |

This f;¥crmation.abogt hcﬁ the total ﬁublic fcels
on‘cerﬁjin issues does.prévide Bocrds and Administratcrs
some s;curity and a realistic information tase on vhich to
rcsict small group pressure for decision making,. o some
pfessufc groups, it may b~ indeed worthwhile to lend a deaf
ear. ’

'School boar is and nrofessional educators are often"'

.f

in a positiod to be mo -~ ;1ow1edgoable XbOut education ‘needs
_and trends thénlthe public and at»times even teaching.staff,
and they are gsometimes faced with the éituatipgﬁgf;;aking‘
certain ‘décisions which the public may not currently support’
otrbe ready to accept. 'Accurate geedback, as to which deci—
giéﬁ; or policiec are acceptable c;n arqﬁse thcsc decision
makers to_launch a campaign, througﬁldebate; or infotmétion
di;peraal, to change attitudes a;d‘to‘solicit support

'mapniori or post mortem. In St. Paul for example, school

' boatds made the decision four™ years ago to allocate consi-

| i . ’ )
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derable money and energy for the promotion of educational
television and video tape recording equipmen Jciiities
and the personnel to operate these facilities. This sfudy,
however, indicated that neither teacners nor the public see
this development as desirable or'worthy of expansion and. .
helpful in the education of students for life 'and employ-
ment., It, therefore, seems to behoove school boards and

f
those in education desiring such a s-~1 "ce to either show

rteachers and the public how televisjon and VIR can be

beneficial to ‘providing a sognder education, or ‘to ab: on
)
the proJect. :

e
Lot

R KnOwing,'with some’ certainty, what the public will

;or will nog support can provide boards and school personnel

Y

with“some‘courage to take firm and decisive stands on cer-
tainlissues. Tne;problemvin education that was.viewed with

highest concern b& the St. Panl public was discipline.
According to results of this study, ft is very apparent

Yi»
that the public ;n37teachers of St. Paul viewed discipli-

‘-nary measures, behavior expectations of students in school,

and acace = performance levels as too lax and laissez-
faire. The public and teachers alike would adamantly sup-
port policies and actions ‘to- give teachers more disciplinary

authority, reduction of general freedom to students,

stricter enforcement ofﬂgxisting and new rules, greater

b‘ﬁnniéhment of vandals, and development of ways and means

to co-diﬁ_parents into supporting discipline in the school.

In addition, teachers, despiterthg Alberta Teacher
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14

Agsociation's stand, felt that removal of standardized
examinations at the Grade IX and XII levels was not educa-
tionally sound and would overwhelmingly support reinstate-
ment of these examiqations.

The public and teachers of St. Paul conéurréd with
the prevalent attitcde of western society Ehat'maximal educ-
ation opport. .. - should 'be made é;ailable to every huyman

being from "—ad’ to grave. v \m

Sev. .i suggested alternatives towgaﬁgfy programs,

facilities and policies to meet: needs of students who were

currently not interestedvin school were definitely viewed B
as very desirable to the alternative of expulsion of thé(i;H -f “F
: —-t"“?ﬁ@‘)
e

L

students. Despite ‘the fact that the public’ feels sufticient

funds from local taxation are provided'fo: primary and
. #®

secondary education, the public would appear 'tos be willing:

iy o S '
to<fncrease local funding for day care centres, kind£rg&rtén
o | ;

and adult education. » . i v
A ) p 5

The public's general message to sch&ok'boards
about primary and secondary educat!un is that they were not

in favor of increasing edugatiqnal budgets through taxation

of real property. On the Yother hand, the public is not in .

favor of reducing educational costs by tedﬁcing or lowering

ks_\

in quality too many e\isting programs or services. If
reductions wvere to be made, drama, music and extra-curri-
cular activity programs. would likely meet with least resis- |

tance. It would, therefore, appear that the St. Paul public

Aexpects their elected board members 'to stretch or utilize

«
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\

more efficiently thé'existing educational budgets. It 1is
clearly evident tﬁat the public of St. Paul in the spripg
o§ 1976 wouid have most likely defeated any plebiscite to
increase the local mill rate for purposes of primary Ana
secondary educational purposes. '
Because this study shows that it is possible to
poll a public very cheaply and efficiently by utilization
of high school students; that the polling process can be a:
valid 'and educative experience for high school sociology

- ¢

. students; and that the analysis of the poll can become a
N r o

highly structured and simple task through computer utiii—

zation, a poll such as this can be conducted on an annual

or some other regular basis.

Study II - Home Index Questionnaire

Although this part of the study did not flnd:;hét.

the low and high socio-économic groups as defined by the

Home Index Questionnaire differed in opinion on educational

issueé as presented in the St. Paul Po}ll of Education 1976,

. ‘ %%%

.several interesting conclusions can, nevertheless, be made.
In the past socio-economic classification wasf 

often based oft dollars and cents annual or net worth of

individuals or families.

Blishen '(1968) and Elley (1961) for example reporfl

4 -
Shi
i

that the public is generally averse‘to pollsters or ques=~ .
o

tionnaires querying annual income or net worth of indivi-

duals. fIf it can be argued that net worth or income of

K ‘

1
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respondents caﬂ be estimated by the number of personal amen-
ities and costly activities a respondent has or is 1involved '
in, then the Home Index Questionnairéwis a feagible alter-
native in classifying respondents on a socio—econom;c base.
There was a 100Z completion rate of the questiornnaire which
indicates that respondents do not mind answering "Yes" or
"No" to specific questions about whether they have or have
not be;tain lgxury items in the' home or whether they are or
are not involved in certain types of activities which
reéuire m;ney.

This stugyﬁg%qp indicates that respondents do not
AP 89

. TR
endeavor to bias their responses to specific questions

viéariously related to socio-econgmic level as evidenced by
the high test re-test réliability of respo;ses aftef a three
week interval. -

Operéting on the assumption that the Home Index
Questioqnaire'does in fact classify respondents on a socio-
economic scale and in view of the fact that no differences
were found in‘épinions towards educational issues between
the two groups as measured by the St. Paul Poll‘of Education
1976, several conclusions can be made.

The ‘amount of exposure the public receives through
~

. first hand contact, television and newsbaper coverage and

through personal, formal and informal information exchange
» A

about education, may no longer be relatgﬁ to soc¥o-economic

| . [ 4 . .
status. Thus, the farmer with a grade two education irres-

| A

pecffvefﬁf whether he has a large or small income,.can be as

s
i
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equally and thoroughly exposed to the same contacts and
information about éducation ana thus hold the game 6pinions‘
and biases towards educdtion aé, for example, a lawyer. .In
short, socio‘econoﬁic background may no longer be a valid
criterion for classifying publics as to £he aﬁoun; of
.iQformation they have or opinions tﬁey hold towardéA;duca—
S ™

“fion. If there are differences or values that do exist
between groups of different socio~economic backgrounds,
there 1is no evidence in this study that sécio-economic

status'materializes in different views towards educational

iss8ues,.

IMPLICATIONS FOR FURTHER RESEARCH
(

This study haé found that no significant differ-
ences of opinion towards education exist between two St.
Paul grou;s éf apparently diffuréﬁt socio-economic Back—
grounds. Duplicating the study or perhaps a sample of 500
subjects and analyzing th@ data on such criteria as sex,
educational level, relig%SUS'affiliation, ethnic background,

-

and degree of involvement in school may result in interest-

ing findiygs as to what opinion differences, if any, these

Bub-groups hold toward education:

Increasing the sample sizes for both studies would
also more positively confirm or disprove the finding of this
study that no differences of opinions exist toward educa—{}

tional issues between different socio-economic groups. Non

significant differences of opinions between the two groups
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in this étudy may only be.due to the large percentage dif-
" ferences required at 95% confidence with small samples.

The validity of the Howe Index Questionnaire to
measure socio-economic level or annual incomgg of respén-
denﬁé could be re-carched by correlatingxresponses on thg
questionnaire with actual incomes of respondents.

It is the general impression of the researcher
that some questions gn the St. Paul Poll of Educatipn 1976
may be too lengthy and . cumbersgome, especially for the ;bn-
educated respondent. Future researchers in this area of

endeavor should Pay special attention to keeping questions

and their stems as concige as possible.
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Faculty of E ucation e
The University of Alberta /
: Edmonton, Canada ‘T6G 2G5.

\\\ Spring, 1976 S5

Dear Citizen of St..Paul,

It is universally recognized that good decisions
are based on accurate information. Board members, admin-
istrators, teachers and everybody else involved in the educ-
ation process are egpeclally interested in how dec . fons,

policies, programs, approaches and many other rel : acti-
vities are viewed by the people they affect, name cae
Public. ‘

- A student in the Faculty of Graduate Studies at
the University of Alberta working in the Department of
f£ducational Psychology and * : conjunction with the St.” Paul
School Districts is conducting a study which will attempt to
find out what the people of St. Paul think of .their school
systems. )

Your name has been randomly selected from among
the 2667 adults appearing on the 1975 St. Paul Census and
‘'you will, in the next few days, have a trained volunteer
interview you at home about some of your individuad views
about educational matters in your community. Because the
- interview will only take about 20 minutes of your time;
because all your answers will be kept stinictly confidential;

" . and because nearly all peqple'interested in their community

usually enjoy talking about their views on education, it is

anticipated that the interviewer will receive your coopera-
tion-and input.

‘Interviewers will bé‘instructed to limit their

interview hours to between 4:00 and 9:30 p.m.. and w&}l res-

" pect your request for them to call back at anather t&ﬁe if
‘they arrive at an inconvenient time. - L '

: ~ Should you not want, for some reason; to be inter-
Yiewed, kindly phone 645-4153 and so advise the interviewer
when he/she comes to your door. - ‘ .

Besides general publice i as thfough_présé reieases;
a summary of the findings will be .vailable to you on Tequest.

Confidentiality of,ydﬁkﬁfespon?éé is guéranteéd!

A sincere thank'youﬁfof your aﬁticipated coopera-
tion and support in this study. .- .. 0 )

_:ancerely, .
Dr. H. W. Zingle, Chairmaﬁf
Counsellor Education Program,
University of Alberta.. ‘

w . . S g .

-
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Wednesday, April 14,71976

',5‘

Teachew of‘a St. Paul School,

- Your name has ' been randomly selected from a list
L teachers of all the school systems! in St. Paul and you
ate humbly being requested to complete the encloged
, questionnaire with the interviewer. The questionnaire o
RPN attempts to get at opinions held by the teachers and publi¢
:Eé of ‘St. Paul, about“é'Variety of posaibly relevant and maybe

L F

: EN In order fof@khe study to be valid, it 1s highly
desireble that every-memb 5 of ﬁhq sample: -answer every
'queqtion in" the opinionair “Many ofithe items are. foxcedﬁ
v response type and require ﬁ%at yo% fespond in a fashion
- that moﬁe ‘or most™ closely’ r@ eeenme your feelings/viéws.‘

.« 'Note that@gXe questipnnaire is uncoded, so yourwﬁ
responses cannot ‘be. traced “to yoii. e _1In other words personal
confidentiality is guaranteed  wee -

ot . *
A sinc%re .thank you for your anticipated
assistance and.cooperation in this study.

-

‘ . R /'epartmeat of Educational Psychology:
. . : Lo University of Alberta R
o Ly

v . : ! 4

5

.o
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Interviewer's Name:

“your kind cooperation_in;ansvering;a variety of cuestions

76

| >
I g ~ - Q1
¢! , o e

N

. Faculty of Education
The University of Alberta .
Edmonton, Alberta,.
Canada T6§: 2G5 X

"Letter of Introduction

;g_Spriﬁg; 1976 ) - \ L

Re; St. Paul Poll of Edué;tion, 1976.

i

The holder of thislletteriis a volunteer assisting
in a carefully designed stﬁdy aimed. at fiinding oﬁt_what the

people of St. Paul feel about their ;chool‘systems.

C . T . :\ﬁi@“
+ He/She has rec%gzed special'trainiﬁg ir i@ggr-
. . ' [ v . . " . b
,\; Q N T" . : P .
viewing for the St. Paul ‘Poll  of Education 1#26 end requegts

about how you feel about certain aspects of the educational

L

o

sysxe@ in this community. 4 -
“a v

. ¢ ol - .

All your answef%}will be kept confidential!

A sincere thank }ou for your ‘anticipated®coopera-

tion and sﬁpport in ﬁﬁis_study.

f,

- -

2z

, o . . -.'V‘V . \
. - ‘b -
. ’ Department of Educational Psychdlb6gy

Univergity of Alberta
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INTERVIEWERS ' MANUAL
St. Paul Poll of Education, 1976
1) Forms

Check your packet to ascertain that all required

L
Nl

forms are included: : l. -
%) List of addresses of persomns to be interviewed.
] - N e

b) Sufficient copies of the questionnaire for

naire when 1t ig comp}gte.~

\ ) b
c) A completed letter of introduction.
. Ll o
. . N o
2) Interview Scheduleg™’ o ) a
‘ R T s L
_ . a) All 1nterviews.sha11 be coﬁducted,fpom
e ¥oto « 51976, ‘

. b)ﬁJinterview.only-after 4:00 p.m. and stop by
A~ ©9:30 p.m. DO NOT attempt to interview during’
+other hours; doing so will Tesult in pogsible
% -lrritation of interviewees, and increased .
Qf'absences of.interviewees from honme.

\ )
o - )
"t S
. T, . .
A . . Y E {\éwf b di i . g ) R
T . Ry .- . : .
-

3) Who dan be interviewed?

J

a) Only . ose people listed on your list. .
b) Should the person on your list'be,excessivefyuﬂ

or gpmmumiéation handicap,,diplomatically
decline to interview him/her. - '

. ~ - <
, | Y

4) Uncooperative Interviewees o
raR) *

55
:gv’.)‘.-j,f

If an interviewer approaches hig/her intervieweésfﬂ

¢

positi?ely“and'with the expectation that he/she will gét an
interview, heé‘ge usually does. »Hoéever, fbr.Varidus

reasons interviewers sometimes meet situations of::

e ~'f??i ot
A

Do Be . . : %
L?'!'Q\ B - . . L '.v'

VE

- - =

78 -
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N e
BEURE 'S
. »

“

a) Refusal

L N\ ‘ - - ' ' “.4~‘\§,
’ , Should you meet a blank refusal, do not "pu_sh,’f; ®
‘ or argue. Note this on your address list and’ g

seek a replacement interview from replacement ~ Qfﬁk*

T
names on your list. 'lﬁﬁk‘
> ' b) * Break-off '_r>§
E. »n after gentle urging some interviewees @
- .tuse .a cooperate after a certain question
wnic*- ctey may find personally offensive -or ‘ ¢
. st. responding for some reason part of the
‘ - way {irough an interview. In such cases,
- destroy the partially completed questionnaire
and 'seek an interview from the replacement
list., ' ‘ 3 ﬁ
s ow . .
. R S Y
- 5) Replacement List
o . Eagh.offybur 1istsvhas,§i"Reﬂiacement List" of
‘:‘ . '} ~ ‘ '.- v B v Ca DY . '\,J P
f"Vinames appearing at,thg'boqtbm of the page. This liég has
N been also randomly drawn and'iﬁ'tﬁ’bedqsed to regléagf
o ] ._.;-. " f‘“' '\'U, . v . r \\h . . e, i . -
L R R T ’ : . ’ :
s interviews only whep: *
. . R 13 ; ‘ i » o ‘ . .:.‘
™ o i . .%a¥ ‘& break-off, has occurred N ' o
ST o % L _ 3
T PO s
D refusal has been met , S .
. .‘.u ‘«- B T ) “) a o ) .‘ o . . - v
vy o ¢c) or it is jmpossible to interview a person on
S T the main list for reasons outlined in 3(b): ’
" above. - : kS
» 6)>‘Tele'%2ne Interviews IR P,
‘ -« The whole study ﬁas been designed for interviews -
~ e .~ ) X ) . W
in houseﬁSEHs on';wface—tqfface basis. Telephone interviews
‘are not acceptable. i
\'\
. 7) Return of Questionnaires o
a) When you finish .an interview, and in the inter-
- " . viewee's ptesence?fseal the questionnaire in
. . the envelope provided.
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-

b) Upon completion of all your interviews, return
all the materials to the poll leader assigned
to you. This should include:

ARt

VY1) |, The interviewiﬁg list with proper
notations, indicating sumecesgful and
unsuccessful interviews;’ '

11) All the completed and sealed'question—
nalres. '

,? 57

8) Interviewing Technique
‘ te
a) Display sincerity and politeness, yet do so
with confidence and decisiveness.

b) Be thbfoughly familiar with the wording of
iquestions and required'responses. i3

g ~
. v

¢) Carry only materials that you will need for
the interview to avoid looking like a door-
to-door salesman. :
[ . ' ‘ .

d) Do not change the statements in the question-~-
naire through rephrasing or interpretation.
It is only the interviewees' opinions that
are wanted, therefore stay impartial. ,

%

.

Use a clip-board or some othéf hérd
A 0r easily manageablé surface.

V

surface.

o s -
“‘fﬁi Encourage the interviewee not to skip any
™ : -~ question -since it is important that responses
o ' are received for, each question. If the inter-
viewee refuses to answer a question, write -~
o o "refused" in the answer space.

9) Commeﬁding the Interview #§

o

a) Introduce yourself and'shgw your letter of

- introdygtion. - . ” .

b) Mention ithe letter that was mailed a few days”
ago Yand politely suggest that you would 1like
about 20 minutes of the person's time to
answer questions for the S§t! Paul Poll of

Education. - N

AN



NOTES :

c)

d)

£)

81

If it appears that you have arrived at an
inopportune time (e.g. family in midst of
supper, or person you wish to interview is

on his/her way out to a meeting, etc.),

suggest that you could come back later in

the evening or another evening.

Mpst people like to be interviewed, especially

-

about something they have knowledge about, so

relax and anticipate cooperation.

There are no right or wrong answers. ' If

"you

are not sure how you should codify a responses.
Ty

ask the interviewee to rephrase his/her angmy

1
SR 1/‘;‘:

) 0 '{.L‘X.

to fiﬁggnto one of the forced responses.

Beforé leaving express your appreciation
the respondent's time and interest.

-
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ST. PAUL POLL OF EDUCATION, 1976

Please complete each of the following quesgioné.

‘is important thqt‘you answer EVERY question.

Do you feel that you are gener-

ally well-informed about what

goes on in the schools? Yes___ (1) No _ (2) (1)
Is there a need for more com-

municatipn between the schools

and the parents and the com- -

munity in general? Yes (1) No . (2) (2)

There are several suggested
ways in which communication
between home, school and
community may be increagsed or
maintained. In” your opinion
would the following ways be
useful, helpful or realistic

\J

in St. Paul’ (Answer 3gll). .= .Yés No
e : .
a) open-house days cee e siens (1) _(2): (3)
b) frequent report. cards- ..;..¢,;__(1) ® _(2) (4)
c) qpportuniﬁﬁ&s to meet theJ~ oy At T .
teachers individually about* k o gy : L .
your children ....c.... :k.."q#“ (l)&. (@ “(5)
~d) a school newsletter ....... (1) _(2) (6)
e) articles in the newspaper . __ (1) (2 .M
f) parent-teacher days ....... (D __(2) - (8)
‘g) coverage by radio and ST :
televidsion .....coceeeaonin | (2 (9)
Are you well enough informed
about what the school board QS # S
doing? - . Yes ¢ (1) No__ “(2) (10)
In-your i;inion which is ,the
best way to inform the publjc - ?
about ‘what the school boaé’ . -
is doing? (AnSwer all)." Yes . No
a) newspaper articles about - *
school board decisions and. A z
policies ..eveuecerviannn (1) o (2) (11)
b) print the minutes of each _ S
board meeting in the local. . e
PAPET +eveiercvncnnnneseass (1) €2y (12)
¢ ~ "l?
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c) a newsletter once in a
while to explain policies J ‘
and what the board is doing (1) '/ (2) (13)

d) more board initiated public _~f o
FOTUMSE vt v vt veveneenennenn e (Y T (2) (14)
. v %
6. Which of the answers following -
would best describe your
general opinions about educa- . ‘ -
tion in St. Paul? . very good .;~_(l) (15)
satisfactory __ (2) .
' poor 3

no opinion (4 o
’ L
: |§!§§

7. Do you think that the follow—
ing issues are problems with
which the schools in this
community must deal? (Answer

altr). ° _— , Yes No
a) Finances ...l....ioeecaenns (D ) (16)
b) Discipline ...civeeeanennn L () - (2) (17)
c) Facilities ...eveevsneey un _ (1) _(2y  .(18)
d) Dope = drugs ...e...oaighsr. (1) ___(2)/ (19)
e) Teachers' lack of interest/ , '
ability ...oveveidiienanns e (1) (2 (20) -
Parents' lack of 1ntepest..n’;__(ll““ - = (2) (21)
N %) School administration . . (1) (2 - (22)
i ) Cu:riculum .............. o (1) (2 (23)
1)?Pupils' lack of interest .:;d;_;(l%- 2y -o(248)
§) Vandalism ..5. ... eaned . 2 f;_____(l)S .2 (25)
k) Disrespect. for teachers .>_ S T ¢ 3 _s26)
1) School Board policies .... __(1)F ~ (& (7
" m) Using: new{up to-date v . D o
Methods «ivvideeneinninens e (1) C(2) (28)-.
n) We have no problems~, ..... (1) (2 . (p91
o . ‘ oo ¢ oo
o —==" 8, In your opinion, in what ways .~ | ' \
' are your schools particularly
- good? Mark your choice' with . , B '
an .X. (Answer all) . Yes'’ “No | T o " X
a) Teachers ..... ere e (1) . (2 (30)
S .b) Currfculum ...c.eoetnennnnn (1) - (2) (31)
o c)_Facilities et e (D (2> - .(32)
' d) Up-to-date teaching methods T (1) (2 - (33
e). Extra- -curricular activities (1) _ (@ (34)°
f) Small class sizes .....e% () (2 (35)
g) Good- administration ...... _ (1) T (2) (36)
h) Good student-teacher : N - -
relationships .%..vierv... (1) A.;___(Z) 2 (37)

=
\ o
: ;

. - N .
- . ' . . . T N ~
S s R
Y

“ T
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W

Yes "~ No
i) Parents are interested/ : .
: participate ............... __ (1) _(2) ' (38)
J) Discipline ........... N ¢ D) __(2) (39)
k) Transportation system ..... __ (1D __(2) (40)
1) Equal opportunity for all’. (1) (2 - (41)
m) Nothing.good ..... ceee T (D _(2) (42)
9. Do {you think too many educa- .. Too many (1D (43)
tional changes are being Not enough ___ (2)
tried, or not enough? g About right___ (3)
' Don't know ___ (4)
‘ 10. Some people feel that too much
! - emphasis is placed in the high
schools on preparing students '
for college and not enough
- 'emphasis on, eparing. students . e

_ ~for occupatifghs that do not ‘Agree L (44)

B Trequire a college degree. Do Disagree . _ (2) '

B ) you agree or disagree7 No opinion . - (3)-

11. Do you. think that schools are  Yes (D) " (45)
CooLe preparing students well endough No () -
o . for: life and’ employment? : No»@pipiog<:::ffyfa

12. If you think schools"® are not “a L A

preparing students well ‘enough T \“_

for 1$fe and . employment, what Lo R - lew
ximprovements could be made? _ . - '

(Answerrall) [ + Yes Y No

/a) more emphasis on basic ) . - :
3&3_ .subjects }.:.........,....i oy (2)  (46)
“b) more.disgifline .i......:.. @ (1) (2)  (47)

ic) relating school to employ- » .
menvtsituations R R R ¢ T (2) (48)
d) mgre vocational courses .., (1) o (2) (49)
“.e)\a greater variety of courses (1) . _(2) (50)
.f)\ﬁiipwing more freedom to o o ) o
) . dents to develop initia- E R o .
tive .............?.... @y €3_;_(2) F(51) .
v g) gr@ater use of televisiﬁg v B .

in schools for educational o .
Programs (.. ...l..eeceenae. (1) 2y - M52)
. hY) more visits to industry, i .
- . ‘museums, exchange visits, L '
L BEC. vittett i e (1) L (2), (53)
i) part-time employment during /’ B

school at the high-school . e : : _
level'..................... S (D) (2 - (54)

- )
. _'\‘.
i

s,
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13. How do you feer about v ) »

° discipline in tHe , _ a ’
schools? Ig it too Too strict (1) '(SSJQ
8trict, not strict Not strict enough ~(2) \
enough, or ,just about Just. about right ———03) ‘
right? - : Don't know - © (&)

4. If "not 88rict enough", cap / '

" You tell me what you mean?

-In what way ig discipline

+ DOt gtrict enough? (Answer
all), " : Yes, No
a) Teacher® 1ack authotity,..r____(l) (2 (5%)
b)VStudentq have too much ‘ '

freedom . ..... R (1) (2 (57)
c) Disrespect for teachers ., ). :::(2)'~“ (58)
d) Rules are not enforced ... (1) ) (2) (59)
) Dress code is toc liberal . (1) —(2) (60)
f) Vandalism is not punished - T
_strictly/enough'...;..:.. (1) ;_;(29; (61)
. ., 8) Parents are pot interested " ) ‘ .

9 iy . dn supporting school w ; S T
§ ™ discipline R R RN ¢ D R (62)
,¢%, When some cHildrenddo.poorly_ ; !
b in gchool, some people place -

~thé blame °n, the children, g :
some inlhe“ch;ﬁdren’s home LTy S
life, some on the school, a : . P }ﬂ,%@wf
some on, the teachers. of 'Children - (1) (63) ¥
course, all of thegeut&ings Home 1ife :::XZ)ﬁ o Q-’ﬁs
share 4n the blame,:but where -School - ;" (3)f S

- would you place the chief *i’Teacherséc'___(4) I, 2
blame? Choose one answer. “/9 opifion __ (5) B

416, Some studenfs_argfnoﬁ inter- , f - o LT

ested in schoal. 4 0ften they -
, keepbother-%tudqnts from .+ | , s
working in schopl. What » - ' » I
should be done in theselu,. .< w0 .
cases?  (Answer all), _ . Yes RN Ep 4 -
~a) Special classes for 811 4 . 5&{' s : '/ e e
who are not interested ”, .. .. () . (2) T (64)
b) Expel them .......... 0. . {1y — (2)  (&5)
S e) Offer-bettér/more:inperesFij' ' N 1 e
. ting curriculum/;éaching - Lo ,/ T
yometheds ... 0 ) / _(2) " (66)
d) SpeciaLﬂcqunselling cheees (1) /T =——(2)" . (67)
e) Harsheﬁfdiscipline“.;...,.' (1) . L (2) . (eB)
"f) Vocational training ....., “L—<li// v _;—(2)§%«I(69) oo
- . ' - ; o 7 5 PP S
o - : oy



17.

18.

19.

20.

21.

22.

N

g8) Make their parents respon-
sible ............c..0.....

h) Put in school for problem
students . .....uueinnann.

1) Teacher should take more
interest in such students

Do you think there should be
a program of sex education
in the schools?

a) at the eleﬁentary level ..
b) at the junior high level
c) at the senior high level

Do you think there should be
a drug education program in
the schools? '

Would you favour or oppose
volunteer help in the
schools to help teachers?

Suppose the schools said they
needed much more money. As
you feel at this time, would
you vote to raise taxes for
this purpose, or would you
vote against raising taxes

for this purpose?

Would you like to see the
students in schools given
provincial or national tests

‘so that their educational

achievement could be compared
with students in other commu-

nities?

Suppose your school board -
were forced to cut some
school costs because there is
not enough money. 1Indicate
whether you agree or disagree
with the following actions:

a) reduce the iurm-er of tea-

chers by in:r asing class
sizes, say up to 30 stu-
dents per class .........

>

Yes

(1)
(1)
(1)

Yes

(1)

(1)

(D)

Yes (1)
Favour
Oppose

No opinion

Favour
Oppose
No opinion

Favouf
Oppose

No oyinioﬁ

(2)
(2)
(2)

No

(2)
(2)
@

No_ (2)
1)
___(2)~
(3

(1)
—(2)
)

Agree Disagree

(1)

(2)

87

(70)
(71)

(72)

(73)
(74)
(75)

(76)

(77)

(78)

(79)

(80)

n



23.

24,

b) reduce the number of tea-
chers by reducing the num-
ber of programs such as
mugic, drama, physical
education; etc. ..o

¢) cut out ' indergarten .....

d) reduce janitorial and

" maintenance services ....- -

e) reduce the amount of sup-
plies and materials the
teachers use in the class-
TOOM o+ oo oo oevs ceeeme e s e

f) reduce special programs
such as counselling and
special classes ......--- .

g) reduce the amount of pre-
paration time for teachers

during schoql hours ......
h). reduce the number of admin-g
1strative personnel ......

1) ‘reduce the amount,of salary
increases to teachers ....

j) ?edudé‘overlappink expen-
ses by amalgamating school
systems R

If finances and resources made

it necessary that the number

of -programs offered should

be reduced, which should be

eliminated-or reduced?

(Answer all). ' .

a) music ...... R .
b) dr@ima .....csececccns k...
c) physical education .....=
d) industrial arts and home
economics et e esee e

e) extra-curricular activities
£) vocational courses ....:-:
g) academic subjects Jo....o
h) commercial or business

| COUTBES csesssonssveneses
i) second language courses

. (other than English) ....
j) counselling services ....

a .
Strong suggestions are being
made that Department of Educ-
ation Examinations at the

Grade 12 level be reinstated.

'How do you feel about this?

r

Agree Disagree
(1) _(2)
() '*_r(Z)
(1) __ )
*__('\ . 4;_ki)
A _(2)
Y (2
(D __(2)
___(1) ___(2)'
) (@
~

Yes - No
W (@
() __(2)
(D) (2
W i@
N eY __(2)
@y, (2
_ () __(2).
_ ) ___(2)
1) __(2)
Y ___(2)
Favour  __ (1)
Oppose __(2)
No opinion ___(3)

88

(81)
(82)

(83)

(84)
(85)

(86)
(87)

(887~

(89)

(90)
(91)
(92) *

(93)
(94)
(95)
(96)
(97)
(98)
(99)

(100)..



25.

26

28.

Other sﬁkgestions are that
Department of Education Grade
IX examinations .should be
reinstated. How do you feel?

There 1s an agreement between
the Town of St. Paul and the
School Boards to utilize each
other's recreational facili-

ties without charge. How do

you feel about this?

Should a day-care centre con-
tinue to operate in St. Paul?

L

In the last several years
there has been considerable
emphasis, both in time and
effort, on Adult Education in
St. Paul. By Adult Education
we mean courses, offered to

adults for High School credit,

hobby courses, post-secondary
school courses, skill or trade
courses, and other short or
long-term courses offered to
adults.  Future predictions
are that there will be more

money and resources directed

towards Adult Education. " In
terms of this, how do you
feel about the following
statements? '

a) more cgurées should be
offered for adults .......
b) the School Boards should

\' offer facilities free of

‘charge for adult courses
c) adults should pay greater

tuition fees to offset the

costs of these courses ...

d) the government should pay

allqwances to adults when
they are taking these
COUTBEE “evoeseososoncocsvsoes

.e) some of the costs of these

courses should be borne by
~local_taxation ...........

3

Favour D)
Oppose” ()
Np. opinion ___ (3)
ngour ___ (1)
Oppose (2
No opinion __ (3)
Yes )
No (2
No opinion ___ (3)
‘ \
Yes No
W (@
__ __(2)
_ (1) “ __(2)
(@ —(2)
(1) (2)

(102)

(103)

(104)

(105)

(106)

(107)

(108)



Comments re:

Kindergarten has functioned

in St.. Paul for several years.

How do you feel about each of

the following statements: - Yes

a) Kindergarten should defi-
nitely continue ...........
bY attendance should be made
cogpulsory R
c) more money and resources
are NeCeBSSBATY .+ .ccceeeerss
d) all teachers of kindergar-
ten should have a teaching
certificate ...... .. ...,
€) -if necessary, additional
‘money should be raised
for kindergarten through
local taxation .......... o
f) now kindergarten operates
on a half-day basis; it :
should® be extended to a =
full-day basis .......... °

—_—

~statements above, if any:

~ No -

(2)

(2)

(2)

(2)
(2) -

(2)

90

(109)
(110)

(111)

(112)

113)

(114)



30.

31.

32.

33.
34.

. 35.

36.

37.

~
3

PERSONAL DATA

v

what.Sﬁg'Paul gchools are the children in your

family attending 5r have attended in the last
five years? '

a) Glen Avon ..:ﬂ} ........... ,...L...:.. (1)
b) St. Paul Elementary ...e..coceosss e (2)
¢) Racette s iTvioveietiesenessen eae e e R (3)
d) St. Paul Regiomal ......eocccercvensne %)
e) Have no children, are too young to .
attend, have attended more than. 5 .
years ago, or have attended schools o
outside St. Paul ... .aceceronerrenen (5)
You are: a) MAN «oovonooes e e e sen e e (1)
’ D) WOMAN «.oenvovnooncenecs el (2)
E&ucaﬁiqn (last grade completed): !
‘a)bless than Gradé X vt eseccecoasncsnscns (1)
b) Grades X, XI or XI1 completed ....... (2)
c? post—secondary program of 2 or fewer oo
years completed cesenes e is e e (3)
d) post—secondary'prqgram of more than .
' 2 years completed, «.eeoereearasnenen (4)
Your age: é) 19 = 29 e Tee e (1)
. b)) 30 - 49 L..iieeeene e (2)
c). 50 years and over - ...... - (3
W . .
You areﬁ. a) Catholic ..ecoeeeccccenens (1)
© b) Protestant .......-eces P (2)
c) Other .....oceeeeocevecnes (3)
In the lést\two years, have_you attended,
in St. Paul: \ '
‘a)‘a parent-teqcher day ceeoece oo e * (1)
b) an adult education course of 3
sesslions or longer .....ceeecen R . (2)
c) sat in on a.class of your son or .
daughter I D L (3)
d) none of the above R . (4)
What 1is your ethnic backgrouﬁd?
a) French ....c.ccessocccecscene Wh e e (1)
b) Slavic (Uk., Pol., Czech., Yug., :
Russ., etc.) v eseeseaie e L, (2)
c¢) Oother (Specify: o ) (3):
Do you génerally speak the language
of your ethnis origin in your Yes (})
household? e e neceeenne e e e No (2)

91

(115) -

(116)

(117)

(118)

(119)

(120)

(121)

(122),f
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Directions:

HOME INDEX QUESTIONNAIRE

Following each question is a "yes" or '"no".

Put a circle around the "yes" or "no",
indicating how that question applies to your
family. It 1s important that you answer.all
questions.

1. Does your family own two or more family

93

highway .vehicles? : Yes No
2. Does your family have a garage that will ;
hold two or more cars? . Yes No

3. Did the male head of your family attend a
college, university, technical, or other
post-secondary school? Yes No

4. Did the female head of your family attend

. a college, university, technical or other

post-secondary s
5. Did your

family leave Alberta for a holi-

chool? " Yes No

day in the last 3 years? Yes No
6. Did any member of your household fly any- ,
where in the last 2 years? : ,Q\ Yes No
7. Do you have two or more phones in your .
‘home (extensions included)? - Yes No
8. Are bedrooms 1in your home carpeted? = - ' Yes No
9, Do you have a coloured T.V. in ybur home? Yes  No
10. Do you have a set of encyclopedias in '
your home? : . Yes, No
11. Did your family borrow books from the
public Iibrary in the last one year?, Yes No

12. Does your family owg any of the following:
truck camper, camping trailer, motor

20. Does your family generally go shopping to
’ Edmonton more than once a year? Yes  No

]
-

home or lake cottage? o ‘ _ Yes No
13. Does your family subscribe to'a daily - ,

newspaper? ' ~ . Yes No
14.. 18 any gﬁult member of your family (at

home), presently a member of any

executive committee (Council, Board,

. Club, Association, etc.)? . : Yes No

15. Does your family have a plano ar organ? Yes . No
16. Are there fewer than 6 people living in

your home presently? ' Yes No
17. Does your family own ‘a snowmobile?- \ Yes No
“18. Is there an automatic dishwasher in your '

"home? ‘ , Yes No
19. Do you have a rumpus room in your basement? Yes No .
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Please complete each of the followin
important that you answer EVERY ques

ST. PAUL POLL OF EDUCATION, 1976

95

PERCENTAGE POPULATION (N = 126) AND TEACHER (N = 57)

SAMPLE RESPONSES

-

Do you feel that you are generally
well informed about what goes on
in the sc¢hools?

Is there a need for more communi-
cation between the schools and the
parents and the community in
general?

There are several suggested: ways
in which communication between
home, school and coﬁmunity may\be
increased or maintained. .In your
opinion would the following ways
be useful, helpful or realistic
in St. Paul? (Answer all).

a) .open-house days ...............

b)
c)

d)
e)
f)
g)

tequent report cards Ceee e
opportunities to meet the
teachers individually about

your children ................
a school newsletter ..........
articles in the newspaper ....
parent—-teacher days ....... .o
coverage by radio and

television ...................

Are you well enough informed about
what the school board is dging?

In your opinion which is the best
way to inform the public about
what the school board 1is doing?
(Answer all). ~

a)

b)

newspaper articles about school
board decisions and policies ..
print the minutes of each board
meeting in the local paper ....

g queations:>
tion.

It 1is

(Teacher Responses 1n

brackets)
Yes 36(74) No 64(26)
Yer 80(91) No 14( 9)
Yes No
88(69) 12(31)
64 (49) 36(51)
90(98) 10( 2)
T 69(67) 31(33)
68(79) 32(21)
83(93) 17(¢ 7)
58(56) 42(44) <
Yes 16(53) No 84(47)
Yes No
86(90) 14(10)
71(75) 29(25)



Yes ' No

c) a newsletter once in a while to

explain policies and what the

board is doing .. c. e 84(86) 16(14)
d) more board initiated public w

FOTUMB o v v onvvoesosmetonssoannss ‘ 53(61) } 47(39)
Which of the answers following _ very good = 14(19)
would best describe your general satiafactnry 62(74)
opinions about education in St. pooy; 13( 7)
Paul? . .14 opinion 11( 0)

AL o T
Do you think that “the following .
igssues are problems with which 75 .3
the schools in this ccﬁmﬁnity mugﬁ~&“
deal? (Answer all). ‘\ No
B \"( RNNY : .

a) Finances .......... _.,:}?g..;.,v ; 78 (81) 22(19)
b) Discipline .qgeecaeoneeor ioeonn 84(77) 16(23)
c) Facilities ...... et b ee e e e 52(47) 48(53)
d) Dope - drugs ................... 84 (81) 16(19)
e) Teachers' lack of interest/ - _

abildity e et 66 (35) 44 (65)
f) Parents' lack of interest ..... 77(84) 23(16)
g) School administration ......... . 56 (51) 44 (49)
h) Curriculum ........... et e e : 55(63) 45(37)
i) Pupils' lack of interest ...... 79(79) 21(21)
J) Vandalism ..ceveeeencneneaerenn 65(40) 35(60)
k) Disrespect for teachers ....... 79(75) 21(25)
1) School Board policies ......... 62(65) 38(35)
m) Using new/up-to-date methods .. 50(58) 50(42)
n) We have no problems ........... 36(21) 64(79)
In your opinion, in what ways are
your schools particularly good?
Mark your choice with an X.
(Answer all). ' Yes No
a) Teachers .......ccccceoasessas 71(93) 29( 7)
b) Curriculum ...... PR cees 68(68) 32(32)
c) Facilities ...cecviiiaennnnnn. 82(75) 18(25)
d) Up-to-dase teaching methods .. 69(72) 31(28)
e) Extra-curricular activities .. 69(49) 31(51)
f) Small class sizes ...ceceen.nn 62(25) 38(75)
g) Good administration ........ . 58(68) 42(32)
h) Good student- teacher relation- !

ships ........ cereneeaensisens 52(70) 48 (30)
i) Parents are interested/

participate .......... e 40(17) 60(83)
j) Dise¢ipline ...... ceee e s e 53(40) 47 (60)
k) Transpo tation system ........ 82(84) 18(16)
1) Equal opportunity for all .... 76(68) 24(32)

m) Nothing good ....ccccvecvcecnn 27(16) j 73(84)



10.

11.

12.

13.

14.

s
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Do you think too many educational Too many 29(21)
changes are being tried, or not Not enough 18( 5)
enough? About right 37(60
Don't know 16(14

Some people feel that too much
emphasis is placed in the high
schools on preparing students
for college and not enough
emphasis on preparing students
tur occupations that do not Agree 47 (17)
require a college degree. Do Disagree- 35(68)
you agree or disagree? : : No opinion 18(15)
Do you think that schools ‘are Yes 41(28)
preparing studehts well enough No 50(60)
for life and employment? No opinion 9(12)
If you think schools are not
preparing students well enough
for 1ife and employment, what
improvements could be made? .
(Answer all). Yes’ No
a) more emphasis on basic ‘ .

BubJects ... ivetvernioenroncenn 74(79) 26(21)
b) more discipline ....c.oveeuen. 61(72) 39(28)
c) relating school to employment

gituations ...... Gttt ee e e 64(70) 36(30)
d) more vocational courses .....; 55(40) 45(60)
e) a greater variety of courses . 48(37) 52(63)
f) allowing more freedom to stu- -

dents to develop initiative .. 46(48) 54(52)
g8) greater use of television in

schools for educational

PrOBTEMS 't .ot ns aroans cece e 38:21) 62(79)
h) more visits to industry,

museums, exchange visits, etc. .55(58) 45(42)
i) part-time emplaoyment during

school at the high school .

level .. it it ie it nen e ann 56768) 44 (32)
How do you feel about discipline S
in the sc'vo0l.? 1Is it too Too strict . 32(33)
strict, r 't strict enough or = Not strict enough 60(65)
just abou: right? Just about right 8( 0)

Don't know

If '"not strict emnough'", can you
tell me what you mean? In what
way 1s discipline not strict
enough? (Answer all). 8

Yes No

0( 2)



15.

l6.

17.

a) Teachers lack authority ......

b) Students have too much

' freedom .......... it nenn.

c) Disrespect for teachers ......

d) Rules are not enforced .......

e) Dress code is too liberal

f) Vandalism 1is not punished
strictly enough ....... e ew

g) Parents are not 1ntereeted 1n
supporting school digcipline

When some children do poorly in
school, some people place the
blame on the children, some on -
the children's home life, some on

.the school, and some on the tea-

chers. Of course, all of these
things share in the blame, but
where would you place the chief
blame? Choose one #answer.

Some students are -not interested
in school. Often they keep other
students from working im school.
What should be done in these

‘cases? (Ahswer all).

a) Special classes for all who

'S

are not interested .. J5....

b) Expel them ....... 00000, e e :

c) Offer better/more interesting
curriculum/teaching methods
d) Special counselling ..........
e) Harsher discipline ...........
f) Vocational training ..........
g) Make their parents responsible
h) Put in school for problem
students ......... et et
1) Teacher should take more in-
_terest in such students ......

.Do you think there should be a

program of sex education in the
schools?

a) at the elementary level ......
b) at the Junior high leyel .....

c) at the senior high level ..... '

Yes
78(78)

« 715(75)
79(75)
75(70)
39(17)

69(61)

68(75)

Children
Home life
School

Teachers

No opinion

Yes

67(32)

20(34)

75(58)
87(91)
55(56)

No

- No

84(74)

51(68)

43(17)

- 71(60)

Yes

39(32)

69(70)

”75(84)

No

——a
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22(22)

25(25)
21(25)
25(3v)
61(83)

31(39)

32(25)

14(12)
46(75)
4( 2)
9( 0)

27(11)

33(68)

.80(66)

25(42)
13( 9)
45(44)
16(26)
49(32)

57(83)

29(40)

61(68)
31(30)
25(16)
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Do you think there should be a v

drug education program ipn the . :
schools? Yes 87(88) No 13(12)

Would you favour br oppose Favour - 61(68)
volunteer help in the schools to  Oppose ' 24(16) .
help teachers? - No opinion 15(16)

Suppose the schools said they

needed much more money. As you

feel at this timé, would you vote

to raise taxes for this purpose, Favour 32(51)
or would you vote against raising Oppose 61(39)
taxes for this purpose? No opinion o 7(10)

Would you like to see the students,
. 1in schools given provincial or
national tests so that their educ-

ational achievement could be com- Favour 47(72) "

pafed with students in other Oppose 36(21)
communities? ‘ No opinion 17( 7)

Suppose your school board were
forced to cut some school costs
because there 1is not enough money.
Indicate whether you agree or

disagree with the, following , Co
actions: Agree - Disagree

a) reduce tﬂg.number of teachers
by increasing class sizes,
say up to 30 students per class 33( 7) 67(93)

b) reduce the number of teachers R ' 4 §
by reducing the number of pro- . o
grams such as fausic, drama, : ' '
physical education, etec. ..... . 32(19) 68(81)

¢) cut out kindergarten .........  29(30)  71(70)

d) reduce janitorial and main- ’ -
tenance SerVIicCes8 .. c.eeececoaean 27023) "73(77)

‘e) reduce the amount of supplies )

~and materials the teachers use L .
in the classroom “ ......e0on.n - 53(39) 47(61)

f) reduce special programs such S ‘ '
as counselling and special : - c
ClasB8e8 v.viveeereesnnsunsoeas . 32(49) " 68(51)

g) reduce the amount of prepara- '
tion time for teachers during

8chool hours ....icecivevennes - 56(25) T 44(75)
h) reduce the number of adminis- : v . . .
trative personnel ............. ) 60({5) ' 40(25)

o PN o /
3 T
.
B
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24,

25.

26,

27 .

28.

i) reduce the amount of salary
increases to teachers ........

3) reduce overlapping expenses

by

amalgamating school systems ..

If finances‘and resources made it
necessary that the number of pro-

grams offered

!should be reduced,

which should be eliminated or

reduced?

a) music
b) drama

c¢) physical education

* s o0 00 s 0 o o e

(Answer all).

d) industrial arts and home

economics

e) extra-curricular activities ..

- £f) vocational courses

g) academic subjects .
h) commercial or business courses
i) second language courses (other

than English)
j) counselling services

ooooooooooo

Strong suggestions are being made
that Department of Education
Examinations at the Grade XII
level be reinstated.

feel about.this?

Other sﬁggestions are that Depart-
ment of Education Grade IX exam
nations should be reinstated.
How do you feel?

How do you

There is an agreement between

the Town of  St.

School
other'.
withou:
about :hi=z?

Should =
to operat-

da-

cha:rge.

in St.

Paul and the
. -ds to utilize each
rec "eational facilities
How do you feel

care centre continue

Paul?

In the last geveral years there
has been considerable emphasis,

both in time and effort,
Education in St. Paul.

on Adult
By Adult

’
%

Agree

53(23)

68(68)

Yes

40(37)
60(65)
25( 7)

1 21(16)
56(72)
15(16)
12(13)
18(25)

37(47)
29(47)

Favour
Oppose
No opinion

Favour
Oppose
No opinion

Favour
opp\)a\‘

*No opinion

Yes
No

‘No opinion

100

Disagree

No

47(77)

32(32)

60(63)
40(35)
75(93)

79(84)
44 (28)
85(84)
88(97)
82(75)

63(53)
71(53)

45(77)
36(21)
19( 2)

39(73)
45(25)
16( 2)

75(86)
14( 9)
11( 5)

66(49)
21(18)
13(33)
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Education we mean courses, offered
to adults for High School credit,
hobby courses, post~secondary
school courses, skill or trade
courses, and other short or long-
term courses offered to adults.
Future predictions are that there
will be more money and resources
directed towards Adult Education.
In terms of this, how do you feel

extended to a full-day basis

66(81)

- 38(49)

57 (54)

51(26)

22(23)

85(88)

44 (28)

49(56)

56(79)

i 42(42)

about the following statements? Yes

a) more courses should be offered
for adults .....cc00ieenceanns

b) the School Boards should offer
facilities free of charge for
adult COUTB8EB vt veeevecansoss

"c) adults should pay greater tui-
tion fees to offset the costs
of these courses ........%....

d) the government should pay

+ allowances to adults when they
are taking these courses .....

e) some of the costs of these
courses should be borne by
local taxation .,..... .00

Comments re: -statements above, if any:

Kindergarten has functioned in. St.

Paul for several years. . How do

you feel about each of the follow—-

ing statements: . Yes

a) Kindergarten should definitely
continue ...... .0t

b) attendance should be made
compulsory .....eicecrrteccscnn

c) more money and resources are
NECESBATY +o seooeosnosesseannsas

d) all teachers of kindergarten
should have a teaching
certificate ....ccevioncnranns

e) if necessary, additional money
should be raised for kinder-
garten through local taxation

f) now kindergarten operates on a
half-day basis; it should be

20(12)

No

'101

34(19)
62(51)
43(46)

49(74)

78(77)

15(12)
56(72)

51(44)

44(21)

58(58)

80(8¢€)



