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Abstract

The process of internationalization is one that has gained a large
amount of support from universities around the world. This study
probes the international activities, programs and policies of
universities which are attempting to become more internationalized.
Through a survey, questionnaire and interviews, participants outlined
the process of internationalization. This study found that this process
is a priority for many institutions, however, in many cases the
structures and policies have not been defined to help guide them. This
study also demonstrated that study abroad and foreign student
programs are still the most common international activities at
institutions, however programs such as curriculum development and
faculty development, are not widely practiced. As institutions seek to
develop international standards of recognition, they will continue to

cooperate to establish collectively international standards of excellence

to which they can aspire.
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CHAPTER ONE

Introduction

Each day, with each new technological advance, our world grows
smaller. We are asked to expand the boundaries of our
knowledge and reshape our perception of other societies and
people. Education and developing international relationships
through initiatives such as student exchanges, use of internet,
cooperative faculty programs, are vital keys in this process
(Romeo LeBlanc, Governor General of Canada, September 1996).

In this ever increasing global world, universities are becoming
major players in the international arena. What are the criteria that

shape the global university and its international programs?

IDENTIFICATION OF THE PROBLEM

In today’s world, cooperation among countries has become an

important tool in the internationalization of states. Education,
particularly higher education, is the way in which many nations have
been able to acquire international status. Universities have come to
play a major role in developing international liaisons, helping their
home nations achieve diversification of their international activities
in social as well as economic areas of society. As universities endeavor
to increase their level of commitment to international activities, new
programs and research have evolved. As part of the commitment to
build or expand international dimensions, universities seek to develop
partnerships with other institutions around the world. For the past

couple of years, I have been working within the field of international



education, actively participating in the process of internationalization
at the University of Alberta. See Appendix 8 for the most recent copy of
my curriculum vitae. Working for the International Centre at the
University of Alberta, I have been able to observe the dynamics of
institutional cooperation between universities firsthand, and it was
these observations that led me to pursue research into the process of

internationalization.

Within the last two decades, economic globalization and the
increasing competition for markets have placed new demands on
universities and post-secondary institutions. One of these challenges
has been the constant evolution of higher education towards achieving
international standards of excellence. In this pursuit of excellence,
institutions have tried to figure out where they stand on the
international scale of excellence. How do institutions rank against each
other? In order to be able to make decisions towards the
internationalization of institutions, administrators found they were in
need of specific information about their own institutions, as well as
from other institutions around the world. Decisions must be based on
accurate data rather than misinformation in order for the vision of

internationalization to become a reality.

As research began in the areas of international education and
international standards of higher education,- it became obvious that
institutions often do not speak the same language when referring to
international standards of excellence. This was the basic issue that

prompted my study into the activities and policies that are practiced by



institutions around the world. It is the purpose of this study to
investigate information that will help institutions develop a common
language of cooperation. What information or criteria do universities
need in order to establish international standards? If institutions are to
pursue actively internationalization, then they will need to base their
decisions on policies, programs and activities on accurate data. I
examined these activities that are currently being undertaken at
institutions representing Asia, Australia, North America, Europe, and
the United Kingdom. My research investigated how universities regard
and define the process of internationalization and what they believe to
be key performance indicators for assessing the success rates of their
programs and activities. This information may be crucial for those
organizations wishing to acquire a better understanding of that which
is needed when assessing their own institution’s place in the

international arena.

-PROBLEMS OF THE DY
When reviewing the issues and objectives surrounding this
study, there are many sub-problems or sub-questions that I needed to
consider. In addressing these sub-problems, the study became more
complete and, consequently, the results are more applicable to the

current state of internationalization at institutions around the world.

1. What are the criteria that universities use to measure the extent of

internationalization?



2. What are the key performance indicators for the programs and
activities carried out by institutions wishing to internationalize their
campus?

3. How do institutions fund their internationalization efforts?

4. What are the administrative structures that support international
activities? '

5. What are the most important international activities of universities
representing different areas of the world and why?

6. How do the international activities of the modern university reflect
the process of internationalization?

7. What cooperation exists among universities in one nation in order
to promote the process of internationalization?

8. How do institutions define international standards of recognition?

DEFINITION OF TERMS

The following are definitions of terms that are used throughout

this thesis.

Global university - an institution which integrates international

programs as a part of their institutional goals.

International programs - activities that universities use to give their

campus exposure to international perspectives.

International partnerships - a mutually enriching relationship, long-

term and on equal terms, between two institutions (AUCC, 1993).



Institutional partners - refers to the foreign universities with which the
University of Alberta has established academic exchanges that are

administered by the International Centre.

Internationalization - “process of integrating the international
dimension into the primary functions of an institution of higher

education” (Knight, 1996, p.2).

Globalization - “a social process in which the constraints of geography
on social and cultural arrangements recede and in which people

become increasingly aware that they are receding” (Waters, 1995, p.3).

Criteria - refers to a set of “standards” that are used to guide decision-

making.

Key Performance Indicators - are measurable indicators of how well
someone/something is performing in relation to a “mission” or a set

of goals.

SIGNIFICANCE QF RESEARCH

Why do universities see the need to participate in the process of
internationalization? Why do institutions find there is need for
international standards of excellence? As mentioned earlier, the trend
to internationalize or globalize national economies has directly affected
the internal and external activities of the modern university. Today,
there is an international trade of knowledge, technology and people,

and universities play a large role in mobilizing these factors. Thus,



these institutions have had to develop new activities and policies to
handle better the new challenges that they must face. These activities
need to be understood in a wider context, considering the economic
and political implications of the international activities undertaken by
universities. Educators and administrators within these institutions
need to understand how their institutions place within this global
system and the implications that this placing has for future partnership

development with other institutions around the world.

With an examination of the programs, activities and policies
that universities have in place to support their efforts to
internationalize their institutions, I have gathered data that can be
used as a point of reference for universities which are seeking to find
their place in the arena of international education and are aiming to
establish new partnerships with other universities. Today,
international partnerships are essential to the growth and
development of international quality assessments. Unfortunately,
institutions find it difficult to determine which factors or characteristics
are essential for the successful maintenance of strategic partnerships.
My study should provide universities with reference criteria that can
aid in determining an institution’s place in the international higher
education arena. This information, in turn, will help guide
internationalization efforts. Educational institutions need to
understand how the philosophies of internationalization have
evolved and they need to know what is necessary for partnership
development to continue effectively to meet institutional, academic,

professional and student needs. In a time of internationalization in



many areas of society, a greater understanding of each other’s

international orientation is required.

This study should provide administrators in the field of
international education with information that they can use to
understand the criteria adopted to evaluate universities wishing to be
internationally recognized as reputable institutions. It will provide
institutions with information that they need to make informed
decisions while also helping them to understand the
internationalization efforts of other institutions. Thus, partnerships
will develop in which institutions speak the same language of
internationalization that will allow institutions cooperatively to create

international standards of recognition.



CHAPTER TWO

Literature Review

Over the past decade there has been a considerable amount of
research into the internationalization of higher education which has
largely been concerned with the success of particular programs and,
more recently, about the issues of partnership development. This
review of the current literature within international education looks at
a number of factors regarding the process of internationalization. There
are several categories that seem to have an important impact on this
process: (1) definitions of internationalization, (2) international
programs and activities practiced by institutions, (3) structures and
policies that support international activities, (4) quality issues,

(5) partnership development, (6) funding sources, and (7) institutional
cooperation. Finally, I summarize the above information and highlight
the current state of internationalization within post-secondary
education. This review of the literature illustrates the current status of
internationalization, in which institutions are making decisions that

guide this process for them.

DEFINITIONS OF INTERNATIONALIZATION

Many organizations and institutions are seeking to give a

definition to the term internationalization as a way to direct the



international activities of higher educational institutions. Jane Knight,
a well known Canadian advocate for international education, has
defined internationalization as the “process of integrating the
international dimension into the primary functions of an institution
of higher education” and she maintains that it is internationalization
that will be the measure of the quality of universities in the 1990s
(Knight, 1996, p. 2). Knight’s definition of internationalization points to
a very important phenomenon within the process of
internationalization, that of the pursuit of international standards of
recognition. The reality for most institutions is that there is a need for
them to find their place within the international arena; there is a need
for universities to rank themselves against other institutions as a way
to gain international recognition. “It would seem to be logical that a
university espousing internationalism should have clear statements of
where it stands in this respect, since mission should inform planning
processes, agendas and resource allocation criteria; serve as a rallying
standard internally; and indicate to external constituencies a basic and

stable set of beliefs and values” (Davies, 1996, p. 6).

While there is increased recognition and support for the process
of internationalization, there is no consensus as to why it is important:
the imperatives for the internationalization of higher education are

many and diverse (Knight, 1993). What does internationalization



mean? What attributes does an international institution hold? This
debate has centered on whether to define internationalization by the
number of foreign students on campus, or the degree of specialization
in international affairs, or the services and programs provided to
students (Landry, 1993). It is important to note that each institution will
attach its own meaning to the term, which will lead to differences
among definitions, but there needs to be some general consensus on
the importance of the term and the process to give it strength.
“However, when variations in the interpretation lead to a sense of
confusion as to why internationalization is important, and ultimately
to a weakened sense of legitimacy and impact, action is necessary”
(Knight, 1996, p. 37). Once institutions can agree on the dimensions of
internationalization, they will be better able to proceed to identify

international standards of recognition.

To help institutions understand the process of
internationalization, Knight (1996) identified ten key elements of
internationalization, as obtained from different educational,
governmental and private sectors of Canadian society.
Internationalization of the curriculum, the recruitment of foreign
students to Canadian institutions, study abroad programs, exchange
programs, work placements abroad, technical assistance, marketing

abroad, research, teaching of foreign languages and contact with local

10



ethnic groups were all mentioned as key components of the process of
internationalization. All of these elements contribute to the definition
that institutions will give to this process and that will allow them to

identify the values and priorities of institutions.

Additionally, Knight (1996) also identified several barriers to the
process of internationalization. These included too many competing
priorities for scarce resources and the fact that many international
activities are sporadic and not coordinated. A lack of cooperation
among sectors and a lack of commitment by the institution also
prevent internationalization. The lack of experience, expertise or
diversity in faculty, teachers and staff and confusion as to why
internationalization is important also contribute to the failure of
institutions to internationalize. The internal systems and values of
educational institutions, insufficient government support, a lack of
flexibility regarding fees for international students, and employers who
do not value international awareness and abilities were also identified

as barriers to internationalization.

INTERNATIONAL PROGRAMS AND ACTIVITIES

The process of internationalization has been promoted by key
programs and activities. I reviewed some of the research which has

been undertaken by institutions and organizations, and I found that

11



the programs that send students abroad have received an enormous
amount of support. Study abroad programs, including student
exchange programs, are by far the most common and most successful
type of international activity. They are regarded as the most successful
method to increasing the global awareness and competitiveness of
nations by developing a well-educated work force that can effectively
interact in the global market (New York State Task Force on
International Education, 1995). Many of the world’s national leaders
have had prolonged experiences of travel or study abroad. For
example, Sun Yat Sen, leader of Chinese nationalism, studied and
lived both in Japan and the United States, and Mahatma Ghandi,
leader of Indian nationalism, studied in the United Kingdom and lived
in South Africa (NAFSA, 1997, No. 3). Study abroad programs expose
students to unfamiliar educational settings and allow them to develop
social, cognitive and emotional skills that may not develop in a
familiar home setting. In addition, students can discover their own
cultural identity and develop a sense of their own personal abilities
(Leuner, 1996). Thus, study abroad programs expose students to a wide
spectrum of learning opportunities and it is this exposure that makes

them very popular.

As education becomes increasingly linked to international

activities, study abroad is an attractive means by which students can

12



take advantage of opportunities not available at their home institution.
Thus, many institutions today are setting target numbers for student
participation as a means of evaluating their commitment to
internationalization. For example, in a report prepared by international
education experts in the United States, a target for students acquiring
some form of education abroad was set at 10% of the total enrolment
(Leuner, 1996). Similarly, the European Economic Community has set a
target of 10% of all its post-secondary students to undertake a study
abroad sojourn (International Centre, 1994). Both of these cases indicate
that organizations are recognizing the success rates of study abroad, but
it also points to important questions. Why have these targets been set

at 10%? Why have they not yet been achieved?

Another activity that institutions have identified as an
important component of internationalization is the development of
the curriculum. In the global society in which we live, students are
being expected to experience a society that requires cross-cultural
communication skills. However, many students attend institutions of
higher education without ever taking courses that might have exposed
them to other cultures, practices and traditions. Therefore, it has been
articulated that it is the responsibility of the institution to incorporate a
significant international experience into the lives of all students

(Collins, 1995).

13



Part of the challenges of the process of internationalization are
the changes that happen within society. With the current trends in
education, where institutions are faced with budget constraints,
institutions have found new ways to internationalize their institutions
at lower costs. Universities and colleges alike have begun to create
programs overseas that attract the attention of local industries and
foreign governments. What has resulted is the exporting of education
programs to countries around the world (Association of Community
Colleges of Canada, 1997). Instead of competing for the foreign student
market, many institutions are creating smaller versions of their home
institutions overseas and are educating foreign students in their own
countries. Through these overseas programs, faculty and local students

are all able to participate in the process of internationalization.

Today, marketing has become an important tool for institutions.
Aggressive marketing and the recruitment of foreign students are
widely practiced by institutions from around the world. Institutions are
marketing education as a service, where students are seen as customers
(NAFSA, 1997, No. 2). An active search for markets that can provide
the new foreign students for institutions is sought. Australia is very
good example of a country, whose institutions have taken up a large

part of the foreign students leaving Asia to study abroad. A substantial

14



amount of this success has been attributed to the marketing strategies

of the institutions (NAFSA, 1997, No. 2).

If international programs and activities are to succeed, Ann
Kelleher points to some general characteristics that must be present at
institutions. All international programs and activities need faculty
support and they need an empowered person in charge who has the
ability to make important decisions. There needs to be a clear
administrative structure, which can create long-term planning
initiatives that involve students and an advisory committee (NAFSA,
1997, No. 3). Given these criteria, Kelleher believes that all
international programs and activities can provide students and

institutions with successful international experiences.

STRUCTURES AND POLICIES THAT SUPPORT INTERNATIONAL

A TIE

Debates within international education have also pointed to
another key focus area, namely, the increased importance of structures
and policies of institutions. The International Review Committee from
Michigan State University pointed out that universities need to
respond to a changing world and anything other than a coordinated,
institution-wide commitment to internationalization will lead to

weakness within the institution’s pursuit of internationalization

15



(Downs, 1995). The many benefits for institutions pursuing
international activities range from developing into world-class
institutions to providing their faculty and students with the
opportunity to become involved with international counterparts
(International Centre, 1994). A key to understanding the different
levels of commitment to the internationalization of institutions is to
recognize the motivation behind the policies which are being made.
This recognition will help institutions to understand the philosophies

that guide universities’ policies.

Each university will have to develop strategies based on its
definition of internationalization. According to Davies’ (1995) study on
university strategies for internationalization, there are several key
characteristics that need to be present for institutions to become
international. First of all, universities need to set clear mission
statements that direct their internationalization efforts. Then,
institutions need to be clear on the types of programs they wish to
operate and they need to state the purpose of those programs. By doing
so, institutions will be able to maintain a central focus on
internationalization. Effective delivery of those programs will depend
on faculty members and other colleagues, in terms of their attitudes,
skills and knowledge. Thus, universities need to keep in mind that the

development of their faculty is central to the pursuit of

16



internationalization. Finally, internationalization will demand
financial management. Institutions will need to decide on the sources
for the funding of programs and activities, that is, either internal or
external resources. “It is, however, likely that dependence on

international finances is probably irreversible once started” (Davies,

1995, p. 10).
QUALITY ISSUES

As institutions search for their place in the international arena,
define their process of internationalization and create structures that
support international activities, a greater amount of collaboration is
needed among institutions to help develop international standards of
quality. Quality enhancement trends have grown within and among
institutions, raising this issue to the top of institutions’ priorities.
Through the Maastricht Treaty, the European Union has been given
the duty of “contributing to the development of quality education” for
all European educational institutions (Smith, 1994). This pursuit of
quality has pervaded the process of internationalization, so that
institutions are looking to set measures of quality for their
international programs. Today, as budgets become tighter in the wake
of economic recession, continuing commitment to international

education will only be maintained if the fruits of international

17



education are demonstrable in terms of the quality of this education

(Smith, 1994).

If institutions are looking to set standards of quality assurance,
then they must define what it is they intend to measure. Some
institutions measure the standards and successes of programs according
to the numbers of students who participate, while others measure
success in terms of the funding that is allocated to each program. Given
that institutions do not have parallel standards of measurement, it
becomes difficult to assess the quality of programs on a global scale. In
fact, there are still many institutions which have not set any type of
quality assessment for their programs. However, given that many well
known organizations, such as the European Association for
International Education, have identified quality assessment as an
important component of the process of internationalization,
institutions are now beginning to set these assessments as part of their

internationalization efforts (Smith, 1994).

PARTNERSHIP DEVELOPMENT

Once institutions have defined the parameters of the process of
internationalization, they will need to establish the mechanisms by
which they will achieve that status. Partnerships with other

universities have been identified as one of those mechanisms, which

18



has many potential benefits for institutions. Not only do students have
the opportunity to experience a different educational system, but
institutions also have the opportunity to diversify their educational
offerings. As well, these partnerships give faculty the opportunity for
curriculum, pedagogical and personal development, while providing
institutions with the chance to diversify the range of income sources

(Brown, 1997).

Collaborative work between institutions is growing rapidly, yet
how do institutions assure quality and international standards of
overseas partnerships? Institutions are working with partners around
the world to expand their international programs and to promote
research into new areas. However, a UK audit of partnerships found
that in many agreements, there is no mention of quality assurance
(Brown, 1997). Yet if institutions are to promote the excellence of their
programs, they will need to collaborate to identify international
standards of excellence to which all institutions can aspire. Brown
(1997) has identified four general criteria that partnerships should
include in order to affirm quality assurance. A formal agreement
should: (1) be a written legal document assuring quality, assessment
and responsibilities, (2) have good working relations through
communication and feedback, (3) have high, but fair academic

standards, and (4) emphasize the publicity and promotion of programs.

19



FUNDING ISSUES FOR INTERNATIONALIZATION

As with most processes, internationalization requires funding in
order for the programs and activities to be operated. However, as the
process has grown, the funding for programs has not increased at the
same rate and institutions are having to operate their programs with
less money (Scott, 1992). Unfortunately, since institutions are
constantly required to fund a greater spectrum of programs, they are
unable to support students who participate in the programs. Many
students are interested in international programs and activities because
they recognize that it is important to gain an international experience,
however they cannot afford to participate. Some governments have
recognized the importance of giving students an international
experience and so they have placed large amounts of funding into
those programs. For example, the Association of International
Education-Japan, created by the Ministry of Education in Japan, funds
hundreds of students each year to study outside Japan. Recognizing this
reality, a task force on Canadian internationalization highlighted that
“stabilization in funding and in public support will be essential to
setting (an institution’s) international course for the coming century”
(International Development Research Centre, 1997). Additionally,
many programs depend on student participation as a source of support

for their programs. However, since many students cannot afford to

20



participate, institutions have come to recognize that additional funding

must be transferred to student scholarships and grants.

N AL PERA

A key trend identified in the literature outlining the recent
developments in international education is the establishment of
institutional linkages and their implications for global cooperation. A
report, produced by the University of British Columbia, argues that
institutional linkages are important for the long range planning of an
institution. In order to facilitate this process for other institutions, the
report poses questions that institutions should be asking when
considering linkages (University of British Columbia, 1990). The New
York State Task Force on International Education conducted a similar
study based on the international activities of higher educational
institutions in the State of New York. One of its most important
recommendations was a call for an increase in institutional
cooperation (New York State Task Force on International Education,
1995). The task force calls for an expansion of mechanisms through
which institutions build on existing partnerships or create new ones.
The study sought to facilitate the development of linkages by providing
institutions with successful strategies to build a positive climate on
campus while, at the same time, offering guidelines for a systematic

approach to creating agreements.
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One of the many strengths of international education is that it
has become a powerful tool of national policy, as programs are being
used to promote economic growth. Governments are granting funding
for the development of international programs in the hope that they
will increase the potential of graduates to compete in the international
market. This funding issue has become an area of intense research
within universities, since it is the availability of funding which will
help to determine the effectiveness and success levels of international
programs. Despite the apparent availability of funds, it is important to
note that government support tends not to be stable, as “governments
will promote international education when it seems to help their
national power, prosperity, and prestige, and will fail to do so when it
does not” (Hutchins, 1970). This tied funding has several implications
for universities, and in some cases they have been forced to turn to

other sources of funding in order to internationalize their campuses.

Part of the cooperation that is emerging among institutions is
being directly affected by the current state of the global economy.
Through economic incentives and political maneuvering, an
institution inevitably “will reconcile itself to the fact that it will have
to segment its international arena or market and focus on particular

opportunities” such as a particular geographical region or country
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(Davies, 1995, p. 13). That is, Canadian institutions, for example, are
being motivated to work closely with other institutions within the
United States and Mexico due to the North American Free Trade
Agreement (Taylor, 1996). Meanwhile, European institutions are being
persuaded to work within the European Union which provides these
institutions with special funding grants and research initiatives.
Governments are recognizing the importance of the link between
education and culture and domestic growth and thus encourage higher
educational institutions to increase the mobility of students, faculty

and research initiatives.

SUMMARY

In summary, in the literature that outlines current research on
international educational programs, the focus on specific categories of
international education is evident. There is consensus that
internationalization is desirable for institutions, but there is no
agreement on what is the best and most effective way to reach that goal.
There is agreement, however, about one principle: that institutional
cooperation is an important means of achieving an institution’s
international goals. A survey of the literature confirmed that
institutions have tended to favor programs which promote student
mobility, such as study abroad and foreign student services programs.

As well, this review of the literature also affirmed that institutions are

23



preoccupied with developing international standards of excellence,
which will require that they define the process of internationalization.
Until now universities have avoided defining this process. However,
recent trends have demanded that institutions recognize the
importance of these definitions. Finally, the survey of the literature has
ascertained that universities are trying to develop international
standards of quality. As institutions collaborate, they have found the
need to set common goals of success, which can only come from the

establishment of international standards of quality assurance.
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CHAPTER THREE
Research Method

This chapter looks at matters related to the research design of this
study, including the research instruments, the population sample, data
collection procedures, data analysis, and validity and reliability issues.
Before the perimeters of this study were set, I conducted preliminary
research into the areas of internationalization that needed to be studied.
By talking with colleagues from institutions around the world, as well as
professors, graduate students and other interested parties, I was able to
decide on the focus of my study. Altogether, these instruments were used
to gather information that is essential to providing institutions with
information that is needed for the development of international standards

of excellence on the part of universities.

RESEARCH INSTRUMENTS

This study explored the internationalization process at universities
around the world. A survey, questionnaire and interviews were used
because they appeared to be the best instruments for gathering explicit
information that could be used by institutions to make their policies,
Programs and activities. It seemed that a qualitative approach would
enable an exploration of the primary purpose of this study, that is, to
develop an awareness of the programs, policies and activities that
unijversities are currently pursuing in an attempt to internationalize their
institutions. I triangulated three separate instruments to gather
information from participants. It is important to note that no definitions

were provided to the participants for the terminology used in the research
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instruments. This was a conscious decision to ensure that biases were
reduced, even if not totally eliminated from the questions, and to allow
for institutions to define the programs in their own ways. Generalizations
have been made regarding the responses that each institution provided
about the nature of its work, in order to illustrate the variation that exists

among institutions in the pursuit of internationalization.

The Survey:

The survey (see Appendix 5) was sent to individuals working in the
field of international education, and it probed the following types of
information: (1) data about the nature of work the respondent was in,
either as an administrator or faculty member, (2) data regarding the
current activities and programs that are used to internationalize their
institution, (3) data about the key performance indicators and targets for
programs and activities at participating institutions, and (4) data on
written policies that direct the institution’s engagement in international

activities.

A questionnaire (see Appendix 6) was sent to all respondents who
returned the initial survey. It probed further into the nature of the process
of internationalization by exploring the priorities of each institution. The
questionnaire was a summary of all of the activities that were included in
the first survey and any additional activities that institutions had
identified. During the preliminary research for this study, institutions
indicated that all international programs and activities were important for

their internationalization efforts, but that “importance” was a matter of
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relativity. Thus, the questionnaire asked each respondent to prioritize the
programs, according to those that were (1) very important, (2) important,

(3) not applicable, (4) somewhat important, or (5) not important.

The Inferview:

An interview (see Appendix 7) was conducted to probe further into
the international policies and practices of institutions. These interviews
explored the (1) definitions of “internationalization”, (2) structures that
support international activities, (3) statistics for programs and activities,
(4) attributes that institutions look for when establishing new
partnerships, (5) funding for international programs and activities,

(6) policies that have been established for the internationalization of
institutions, and (7) descriptions of the cooperation between universities

within their own countries.

The Pilot Study:

A pilot study was conducted with individuals who work in the field
of international education at the University of Alberta. It was run in order
to test the research instruments. These respondents were selected on the
basis of convenience and they represented a population similar to those
asked to participate in the study. These individuals were representatives of
both administrators and faculty at different stages in their careers, with a
variety of responsibilities in the field, such as international programs,
study abroad programs, and international liaison offices. These people,
like the actual study participants, are involved in the administration of

international programs.
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The purpose of the pilot study was to explore the essence of the
questions asked on the initial survey. Given that there were people
participating in this study from different countries, the vocabulary used
needed to be as clear as possible. Pilot study participants were asked to
review the questions for clarity and specificity, and to make suggestions on
how to improve the quality of the survey. As well, they were asked to
include ideas or comments that would help to make the survey more

culturally sensitive.

Pilot study goals of clarifying the research instruments were
accomplished. The suggestions of the pilot study participants were
analyzed and the surveys were modified accordingly. The general
consensus was that the questions were worded appropriately and that the
layout made it easy to complete the survey. One question was removed,
due to the general consensus from participants that it was irrelevant to the
nature of the study. Some modifications were made to reflect the
importance of the study and the importance of the participation of each
respondent. I was encouraged to see how willing the participants were to
help with the research project and how high the interest was in the results

of the study.

DATA COLLE PR D

The research instruments were used to collect data regarding the
process of internationalization at institutions. The sample, timeline and
collection methods used were effective in accumulating information

needed to describe the internationalization efforts of universities around

the world.

28



Sample;

To conduct my research, I chose to work with the current
institutional partners of the University of Alberta. The University of
Alberta has developed partnerships with over 80 universities around the
globe, including institutions in Canada. The scope of my research was
limited to the institutions that work directly with the International
Centre, and included the University of Alberta. In total, 38 institutions
were invited to participate in this study, with 10 of those institutions being
Canadian. Appendix 1 lists the institutions which agreed to participate.
From each institution, one individual, actively involved in the
administration of the international programs and activities, was given a
survey, and the a questionnaire to complete. There was no need to Create a
method of selecting which individuals received the survey as, regardless
of the academic or administrative title the individual had, the survey was
sent to the Exchange Liaison Officer. Finally, the interviews were
conducted with individuals who attended the NAFSA: Association of
International Educators Conference held in Vancouver in May, 1997.

Where a face-to-face interview was not possible, a telephone interview

was arranged.

Timeline;
The timeline for the collection of data was as follows:
1. Pilot Study - February 1997
2. Survey - February - March 1997
3. Questionnaire - March - April 1997
4. Interviews - May - June 1997
5. Data Analysis - June - August 1997
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Distribution an llection of Surv nd Interviews:

When data collection began, participants were contacted by mail for
both the Survey (see Appendix 2) and the Questionaire (see Appendix 4).
All participants were informed of the nature of the study and the
importance of their participation. They were sent copies of the initial
survey along with a consent to participate form (see Appendix 3). All
respondents were asked to complete the consent to participate form as an
indicatation of their willingness to participate in the study. They were also
informed that they had the option of opting out at any time during the
study. Only two people decided to opt out of the study. Both were
newcomers to the field of international education and they decided they
did not know enough about the process of internationalization at their
institutions to be able to provide accurate answers. In seven cases the
participants did not respond to the request to participate. When I met with
these individuals, at a later date, they claimed that the surveys arrived at a

very busy time period for them and they simply could not take the time to

participate.

Out of the 38 initial surveys, 27 participants responded. These 27
individuals then received the questionnaires. Figures 3.1 and 3.2 indicate
the number of participants and the response rates for each stage of this
study. The one participant who opted out of the second stage of the study
did so because the terms used for the programs and activities were
unfamiliar to her and she did not want to forward inaccurate information.
Nine participants were present at the NAFSA Conference in Vancouver,

but it was possible to interview only seven of them. The other two,
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however, were interviewed over the telephone as the meetings could not
be arranged during the conference. All of these interviews were recorded
with the permission of the participants. These interviews were then
transcribed. A non-partisan volunteer reviewed the generalizations made
from the interviews to check on the appropriateness of the interpretations
and to help eliminate researcher bias.

Figure 3.1: Statistics for Survey

Survey Statistics

B Surveys Returned

8 Surveys Not
Returned

W Participants Opting

78% Out

Figure 3.2: Statistics for Questionnaire

Questionnaire Statistics

B Questionnaires
Returned

Questionnaires Not
Returned

W Participant Opted

80% Out

DATA ANALYSIS

The primary goal of this study was to explore the scope of
international activity at universities around the world and the

institutions’ perceptions regarding the process of internationalization.
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This information is essential for institutions to develop thier policies and
programs, as well as, set international standards of recognition. Data were
coded (1) to reflect the types of international activities that the respondents
mentioned, (2) to summarize the data related to key performance
indicators and targets that are used by institutions to measure the success
of international programs and activities, (3) to summarize the data related
to university policies for the internationalization of the institutions, (4) to
identify the rate of commonality between the programs and activities
practiced between institutions within different countries, and (5) to

summarize the rankings of the programs as provided by the participants.

The interviews were transcribed, and the coding and tabling of the
strategies, programs and policies facilitated the comparisons of the results.
Common themes emerged that enabled the identification of trends within
the process of internationalization. The survey, questionnaire, and
interviews were analyzed for the following information: (1) the
definitions of internationalization, (2) the structures that support
international activities and programs, (3) the criteria used to calculate the
numbers of students participating on international programs, (4) the
attributes that institutions look for in partner institutions, (5) the funding
structures for international programs, and (6) the cooperation that exists in

the home countries of participating institutions.

VALIDITY

Several methods of collecting data were used for this study and
triangulation contributed to the validity of the study. The quality of the

instruments also affected the validity of the study and in order to ensure
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that the instruments used were appropriate and useful, several steps were
taken. First, I developed the research instruments, which were then
reviewed by several colleagues working in the field of international
education to ensure that the questions were culturally sensitive and that
they probed into the most important aspects of the internationalization

process.

To increase the external validity, this study involved institutions
representing different continents. There were institutions from Australia,
North America, Asia, Europe, and the United Kingdom (UK). There was
also a Canadian component as four Canadian universities consented to
participate. Together, these institutions represented a variety of

approaches to international education at the university level.

As well, I conducted a review of the relevant and most current
literature within international education. Although some institutions
have been involved internationally for some time, much of the research
has been recently conducted during the last couple of years. Many of the
current issues, policies and practices were discussed in conversations with
fellow graduate students, directors, coordinators and others working in the
field of international education. I participated in three international
conferences related to international education conducted in Canada and
the United States. All of these proceedings helped to validate my study’s

clarity of purpose, method and instruments.
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DELIMITATION

The delimitations of this study, which may affect its reliability, were

as follows.

1. Since participants represented different countries and spoke different
languages, the lack of a common language may have influenced the
participants’ ability to understand the questions which were in English,
and this may have affected the accuracy of the answers.

2. Because the respondents came from different countries, it was difficult
to have direct contact with some of them. Thus the interviews were
limited to those people who were able to attend the NAFSA Conference in

Vancouver in May, 1997, and this may have influenced the findings.

LIMITATION.

The findings of this study were limited in a number of ways:

1. Given that the participants in the study came from different countries
and spoke different languages, the language used in the study may limit
the findings. Participants may have given different interpretations to the
language used in the questions and that may have affected their responses.
2. Many institutions have several departments and offices that administer
different international programs. Given this decentralization of activity
within institutions, some of the participants were unable to answer all
questions regarding programs and activities that were outside their
immediate field of work. A number of participants were new to the field
of international education and so were unfamiliar with other work being

conducted at the institution. In some cases, therefore, the focus was on
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familiar areas for these people and not necessarily related to all programs
and activities of a particular institution.

3. The response rate for the survey and questionnaires was relatively high
(76%), but the findings were restricted to those countries represented by
the respondents. Therefore, not all countries that could have provided

relevant information, are part of this study.

CONCLUSIONS

The research instruments, population sample, data collection
procedures, and methods, provided me with the opportunity to probe into
the international programs and activities of institutions around the world.
As institutions increase their participation in international activities and
as they strive to compete for international recognition, this study should

inform their decisions regarding international activities and strategies.
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CHAPTER FOUR

Findings

This chapter provides a summary of information provided by
respondents regarding the process of internationalization as it occurs
across universities around the world. This information will provide
the basis for an analysis of the implications of this study for the pursuit
of international standards of recognition. The main objectives of the
study were to determine: (1) the definition of internationalization,

(2) the primary work designation of the participants within their
institution, (3) the programs and activities practiced by institutions in
their attempt to internationalize their institutions, (4) the programs
and activities which are a priority for institutions, (5) the institutional
structures that support these programs and activities, (6) the policies
which have been adopted by institutions to facilitate this process,

(7) the key performance indicators and targets that measure the success
of the international programs and activities, (8) the criteria used to
calculate the numbers of students studying abroad, (9) the attributes
sought in partner institutions, (10) the sources of funding for
international programs and activities, and (11) the cooperation that
exists within the home countries of these institutions to promote

international cooperation.

DEFINITIONS OF INTERNATIONALIZATION

A common theme from all initial surveys was that most
institutions do not have an official definition of what

internationalization means for them. Only a few institutions provided
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a formal, written definition of the term. However, the participants who
were interviewed provided personal definitions of

internationalization which included the activities which are the most
important contributors to the process of internationalization. Figure 4.1
is a summary of the characteristics that formed a part of the definition
of internationalization.

Figure 4.1: Definitions of Internationalization

Characteristics of Internationalization

O A-Involvement with Community
M B-Student Services
& C-Foreign/international Students

B D-Staff and Faculty Participation
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® F-Intercultural Programs
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Q H-International Activities
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Interview responses showed that internationalization of the
curriculum was the element most commonly found among all of the
respondents. Participants indicated that adding an international
component to the programs and courses offered by their institutions
was one of the most important contributors to the process of
internationalization. According to the responses given, almost as
important as the internationalization of the curriculum are the
intercultural programs practiced, such as student exchanges and study

abroad programs. These intercultural programs were mentioned as
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being among the most visible contributors to the process of
internationalization. In third place were the international projects,
including international research, followed by general international
activities at the undergraduate and graduate level. These three
components together defined the basic definition of

internationalization.

The following programs, as described in Figure 4.1, were
mentioned by a minority of participants as being part of their
definitions of internationalization: internationally minded faculty,
staff and faculty participation in international programs, having
foreign/international students on campus, services for students
looking for an international experience and involvement of the
institution with the community. Even though these programs received
minimal support, they are indicators of what some institutions
consider to be important characteristics of the definition of

internationalization.

PRIMARY WORK DESIGNATION OF PARTICIPANTS

On the initial survey sent to all participants, respondents were
asked to indicate whether they were administrators or faculty working
in the field of international education. Twenty-six respondents

indicated their primary work designation.
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Figure 4.2: Primary Designation of Respondents

Primary Designation of Participants

8 Faculty
B Administrator

Figure 4.2 shows that 65% of the respondents work as
administrators, while 35% are faculty. The respondents are people
involved in the administration of international programs and,
therefore, they are important players in the process of
internationalization. In order to understand the motivation behind the
programs and activities, it is helpful to know the primary role these

people play within their institutions.

PROGRAMS AND ACTIVITIES

In the first survey, participants were asked to indicate which
international programs and activities are practiced by their institutions
in the attempt to internationalize their campus. The survey provided a
few examples to help the participants understand the nature of the
question. Figures 4.3 through 4.7, on pages 41 to 45, summarize the
results according to the geographical regions: Australia, the UK, North

America, Asia and Europe.
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lia;

Five Australian institutions participated in this study. Their
programs and activities, listed in Figure 4.3, demonstrate that there is
consensus among them as to the types of international programs and
activities that are best suited to achieve status as an international
institution. Student exchange programs, foreign student services, Office
of International Affairs, academic staff exchanges, study abroad
programs, curriculum development, international project work and
joint research projects, were all named as activities and programs
practiced by all participating Australian institutions. Individual
institutions did mention additional programs and activities. Offshore
programs were mentioned by two of the institutions as part of their
internationalization efforts. The following are programs that were
mentioned by only one institution as being a relevant international
activity on their campus: departmental agreements, strategic alliances,
English language programs, internationalization committees and

international friendship programs.
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Figure 4.3: International Programs and Activities in Australia

international Activities Practiced by Australian Universities
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Four institutions from the UK agreed to participate in the study.
As shown in Figure 4.4, there were some programs and activities
shared by all institutions. Again student exchange programs, foreign
student services and joint research projects were named by all UK
institutions as activities that were practiced by their institutions. In the
UK, there was more variety of international programs that were
practiced by only some of the insitutions. Other activities mentioned by
only a few of the universities are international summer schools,
recruitment of foreign students, alumni associations overseas and
regional mobility programs. It is interesting to note that none of the
UK institutions listed global education programs or curriculum

development as being practiced by their institutions, even though most
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participants indicated these programs as being a part of their definitions
of internationalization.

Figure 4.4: International Programs and Activities in the UK.

International Activities Practiced by UK Universities
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North America;

For the region of North America, the participants from Canada,
Mexico and the United States were grouped together and in total there
were seven institutions. The student exchange programs, foreign
student services, Office of International Affairs, and study abroad
programs were named by all of the participating institutions.
International project work and joint research projects with overseas
institutions were also mentioned by the majority of institutions. Other
programs such as global education, curriculum development and
academic staff exchanges were identified by fewer institutions. It must
be noted, however, that many of the programs listed in Figure 4.5
received a relatively high level of commitment from North American

institutions, even if some of them were not mentioned by all
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institutions. Programs such as international internships and double
degree programs were mentioned by only a single institution.

Figure 4.5: International Programs and Activities in North America,

International Activities Practiced by North American
Universities
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The geographical region of Asia includes universities in Japan,
Korea and Turkey. In total there were four Asian institutions which
participated in the study. In Figure 4.6 student exchange programs,
foreign student services and joint research projects with overseas
institutions were named by all Asian institutions as activities which
receive a high level of support by their universities. Office of
International Affairs, study abroad programs and international project

work were also named by the majority of institutions. However, global
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education programs, academic staff exchanges, international summer
schools and curriculum development did not receive as much support.

Figure 4.6: International Programs and Activities in Asia

International Activities Practiced by Asian Universities
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Europe:

Finland, Sweden, France, Germany, and the Netherlands are
countries represented by the six institutions in the geographical region
of Europe. All institutions mentioned the following programs, listed in
Figure 4.7, as being carried out on their campuses: student exchange
programs, foreign student services, Office of International Affairs, and
study abroad programs. As well, academic staff exchanges, curriculum
development, international project work and joint research projects
with overseas institutions were mentioned by a majority of the
institutions. Some of the universities identified other programs, such
as programs for the disabled, English language programs, strategic
alliances, international summer schools, regional mobility programs,

foreign language instruction and joint student ventures.
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Figure 4.7: International Programs and Activities in Europe.

International Activities Practiced by European Universities
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PRIORITIE

After the international programs and activities were listed,
participants were asked to prioritize those programs according to the
importance they had for their institution. In the preliminary research
that was conducted before this study was formalized, institutions
indicated that there often was a discrepancy between programs
practiced and those given a priority. The results of this study, however,
demonstrate a direct connection between the priorities of institutions
and those programs which are widely practiced and receive support

from all sections of the institutions. During the preliminary research
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for this study, institutions indicated that all international programs

and activities were important for them, but that "importance” was a

matter of relativity. An institution indicated the level of importance of

a program by ranking it against the other programs at that institution.
lative Im nce of In ion :

The programs and activities listed in Figure 4.8 have been
ranked as relatively important by participating institutions. Those
programs included in this figure were the top 10 identified as very
important or imporant by the participants. Student exchange programs
received the highest amount of support, 96%, as being the most
important activity that institutions carry out in order to
internationalize their universities. Foreign student services, joint
research programs with overseas institutions, study abroad programs,
Office of International Affairs, all received more than 75% of support
from participants as being programs that were highly important for

their institution.
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Figure 4.8: The Relative Importance of International Programs and

Activities as Considered by Universities
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Program nsidered Minimally Important:

Participants were asked to rank programs that they considered to
be somewhat important or not important for their institution. These
programs were then grouped to form the category of programs that
were minimally important for institutions. The programs listed in
Figure 4.9 were the 10 that received the highest indication as being
minimally important. Faculty development seminars received the
highest percentage of scores, 65%, as a minimally important program
towards the process of internationalization. The remaining programs
were all mentioned by at least 35% of the participants as being

minimally important for institutions.
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Figure 4.9: International Programs Considered Minimally Important by

Universities
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STRUCTURES THAT SUPPORT INTERNATIONAL ACTIVITIES

Given that all of the participating universities indicated the
many international programs and activities that are being carried out
on their campuses, there was a need to investigate the organizational
and administrative structures that support those programs. All
participants who were interviewed were asked to comment on the
structures that support their international activities. Figure 4.10, on
page 50, indicates the several structures required to support the

international programs and activities.

In order to understand the results in Figure 4.10 it is necessary to
define what is meant by each of the named structures. It was necessary

to group structures of a similar nature for the sake of clarity and
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organization. The title of Office of International Affairs was used to
describe itself, as well as the other responses provided by participants,
such as international liaison offices, international relations offices,
visiting researchers offices, development work offices, institutional
linkages offices and international research and project offices. The
Financial Affairs structure includes scholarship and funding offices.
The Communication Networks structure describes institutional
communication networks, such as email links and Internet
development, that allow an institution to support its international
programs via modern telecommunications. The Study Abroad,
Exchanges and Foreign Student Recruitment Office illustrates the
various aspects that are involved in this structure. Senior
Administration, Internationalization Committee and Departmental

Offices are all self-explanatory titles.

Figure 4.10 illustrates that the most common structure found
among the interviewees’ institutions was the Office of International
Affairs, followed dosely by the study abroad, exchange and foreign
student recruitment offices. Participants indicated that they had one or
more paid staff members to help run these offices. In many cases,
respondents referred to several small offices that supported
international activities, and in some cases these offices were quite
independent from each other. The majority of the participants
indicated that they were supported by Senior Administration, that is, by
the President, Vice-Chancellor or Rector of the university. When
supported by senior administration, institutions indicated they

received a strong push to become successful members of the
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international arena. Financial affairs, communication networks,
internationalization committees and departmental offices are all
structures that were not as common among participants, but are,
however, important structures for the institutions that employ them.
For example, for institutions that receive large amounts of regional
mobility grants, finandial affairs offices are essential.

Figure 4.10: Structures that Support International Activities
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KEY PERFORMANCE INDICATORS AND TARGETS

As the process of internationalization increases its momentum,
institutions are beginning to search for key performance indicators and
targets to measure the success of their programs, policies and activities.
All participants were asked to comment on the key performance
indicators set by their institutions to assess the success of their
international programs. These are listed in Table 4.1 on pages 52 to 55.
Most of the institutions responded by indicating that their programs

did not have key performance indicators. Some institutions indicated
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that the majority of the programs and activities were assessed by the
number of students or staff participating in their programs, while other
institutions indicated a numerical value as an indicator but did not
explain what the number meant. It is unclear, for example, whether
these were percentages of students participating or numbers of
agreements. Therefore these responses are not included in Table 4.1. As
well, institutions commented that they were not necessarily concerned
with setting numerical targets for their programs and activities, but
rather with trying to effect change in policies and practices that would

make their programs more successful.

Institutions were also asked to comment on the targets that have
been set to measure the success of the key performance indicators for
the international programs and activities. In most cases, institutions
have not actually set achievement targets for their programs. There
were not many instances where institutions set key performance
indicators. Even fewer institutions had set targets for their programs.
Table 4.1 illustrates the targets that have been set by some institutions
for their international programs and activities. These targets are not
grouped in any particular way. They represent the various targets that
the participants indicated were being used by their institutions. This
study revealed that popular programs, such as student exchange
programs, that required student participation were the typical programs
that had targets set. Both the key performance indicators and the targets
shown in Table 4.1 were mentioned by at least one institution, and in

some cases, by more than one institution.
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Table 4.1: Key Performance Indicators and Targets for International

Programs and Activities

* Regions:
1- refers to institutions from North America
2- refers to institutions from Australia
3- refers to institutions from Asia
4- refers to institutions from the UK
5- refers to institutions from Europe
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* Regions:
1- refers to institutions from North America
2- refers to institutions from Australia
3- refers to institutions from Asia
4- refers to institutions from the UK
5- refers to institutions from Europe

CRITERIA USED FOR CALCULATING STATISTICS

Given the information that the participants provided, student

exchange programs ranked among the most popular programs used by
institutions to internationalize their campuses. Yet, in order to be able

to determine the success of these programs, institutions generally
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choose to calculate the numbers of students that are sent out to study
abroad as an indicator of that success. The interview probed into the
criteria that institutions use to calculate this figure and there were five
general criteria that emerged. The majority of the participants
interviewed stated that they would calculate the numbers of student
studying abroad by including those who are going abroad on organized
student exchange programs. The main reason given for the use of this
criterion, is the ability for institutions to track easily the numbers of
students who participate in official programs. Study abroad programs
are also used to calculate the numbers of students studying abroad,
again for the same reason, that is, because institutions can easily track
students participating on organized programs. Figure 4.11 shows as
well three other criteria used: offshore programs, international work
placements and studying abroad on own initiative. These criteria,
however, were not as commonly used as were the other two
mentioned earlier.

Figure 4.11: Characteristics for the Criteria Used to Calculate Statistics
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POLICTES FOR INTERNATIONAL PROGRAMS AND ACTIVITIES

Participants were asked to indicate whether their institutions
had written policies in place that directed their international programs.
Figure 4.12 shows that 52% of the respondents indicated that they had
such policies, with 86% of those institutions also indicating that they
also had strategies to achieve those goals. Most participants with
written polidies, provided copies of those policies. However, 33% of the
participants indicated that they did not have any written polices to
direct their internationalization efforts. A smaller number (11%) did
also indicate that their policies were in the process of being constructed.

Figure 4.12: Internationalization Policies
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As Figure 4.13 shows, of participating Asian institutions, 75%
indicated they had written policies, but only 25% stated they also had
strategies to implement their policies. As well, 25% of the Asian
institutions indicated, however, that their international policies were
under review. For Europe, 66% of the participants mentioned that their

institutions had written policies and strategies regarding the process of
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internationalization, and 17% of the European institutions responded
they had no written policies to direct their international activities. One
institution did not give a clear response to the question. In the UK, 75%
of the participants indicated that they had no written polices to guide
the process of internationalization and 25% gave an undclear response
to the question. Of the Australian participants, 60% of them had both
written policies and strategies for the process of internationalization,
while 20% indicated their internationalization strategies and policies
were under review. The remaining 20% of the Australian institutions
gave an unclear response to the question. As for North American
institutions, 57% indicated they had written policies and strategies that
directed their process of internationalization, while 43% indicated they
had no written policies. Additionally, 14% indicated their
internationalization policies were under review.

Figure 4.13: Policies that Direct the Process of Internationalization
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Internationalization Policies in
Australia
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INTERNATIONAL ATTRIBUTES SOUGHT BY INSTITUTIONS

When searching for new international partners institutions look
for certain characteristics. Most importantly, the interviewees indicated
that the academic programs of study and the reputation of the
institution were the most significant attributes in new international
partners. Existing exchange agreements were also mentioned as an
important attribute of potential new partners. Participants who were

interviewed indicated that they have found that it is very difficult to
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maintain a strong and mutually benefiting relationship with an
institution that has a multitude of exchange agreements. Interviewees
indicated that they realized that an institution which has numerous
agreements cannot give the attention to individual agreements that is

needed and, therefore, will never have truly successful linkages.

The institution’s faculties are also important attributes that are
closely linked to the academic program of study. Interviewees indicated
that having corresponding faculties at each institution results in a
stronger based linkage and adds the potential for new dimensions to
the linkage in the future. Coupled with this idea, is that of having the
faculty at an institution demonstrate an interest in the partner
institution. This will facilitate greater cooperation in international
research, and will allow for the linkage to expand into new areas.
Interviewees also mentioned that it was important to have an
interpersonal relationship with the staff that will be administering the
linkage. The interviewees mentioned that these relationships will
allow for the partnership to function with less bureaucracy, and that

problems would be solved more easily.

Among the other institutional attributes were programs offered
for foreign incoming students. The participants discussed the
importance of the services available to foreign students, since their
status requires that they have special services available for them. The
research an institution is known for, as well as the ranking of an
institution on a global assessment scale, are other attributes named by

institutions as important. Finally, the mutual benefit of the linkage
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and the strategic importance of the alliance were also considered
important attributes of a potential linkage between two institutions. A
summary of this information follows in Figure 4.14.

Figure 4.14: Institutional Traits Sought by Universities

Internationalization Traits Sought by Universities

& A-Facuities At Host Institution
B B-Academic Program
O C-Existing Exchange Agreements

B D-Academic Reputation of
University

B E-interpersonal Relationship with
Saff Invoived

O F-Faculty Interest In Host Institution

@ G-Program For incoming Students

8 H-Research Credentials

E 20% B I-Global Assessment Ranking
B J-Mutual Benefit Of Agreement

8 K-Strategic Placement of University

SOURCES OF FUNDING FOR INTERNATIONAL PROGRAMS

In order for international programs and activities to progress,
appropriate funding is necessary. This funding may come from several
sources and may be dispersed among many recipients as well. Through
interviews, participants were asked to comment on the sources of
funding for their international programs. A majority of the responses
indicated that the bulk of support came from university sources, that is,
either from departmental or general university funds. However, in
most cases, this funding was not sufficient and so other sources were
sought such as government funding, mobility program funding, and

fees from full fee paying foreign students. In some instances
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institutions have developed special programs and they receive funds
directly from the fees for those programs. Some institutions use
funding received from foreign foundations such as the Ford
Foundation and the World Bank or even national organizations that
fund international development work. Figure 4.15 illustrates the

responses given by the interviewed participants.

Through the interviews, a discussion arose as to where the
funding was going. Most of the respondents indicated that the funding
was used towards the administration of international programs. This
included the salaries of staff, travel allowances for staff, and the general
operations of the structures that support international activities.
However, 44% of the interviewed participants indicated that some of
the funding went towards scholarship money for local students to have

experiences abroad.
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Figure 4.15: Funding Sources for International Programs
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INST] NAL PERATION

As the process of internationalization continues to grow,
institutions seek greater cooperation amongst themselves. The
interviewed participants were asked to comment on the cooperation
that exists among the universities within their home countries, to
promote international cooperation. All of the institutions commented
that to some degree there was cooperation towards the
internationalization of universities. Some regions demonstrated a
greater capacity to support international activities as a whole, while
others demonstrated a very limited capadity to cooperate. In fact, at first
some interviewed participants answered that there was no national
cooperation, but after considering the question, they were able to refer

to some form of cooperation. North America was the only region in




which students were exchanged among the national universities
within that region (See Figure 4.16).
Figure 4.16: Consortiums of National Cooperation
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SUMMARY

This chapter described the current practices of institutions
around the world related to the goal of internationalizing universities.
It found that institutions have very similar interests and strategies, but
it also demonstrated that institutions can have differing goals and
values. I found that institutions have not yet given an official
definition of internationalization, yet most institutions have
prioritized the programs and activities they wish to conduct. As well, I
found that institutions have recognized the importance of structural
support within their own institutions, by outlining policies and
organizational structures to guide the process of internationalization.
In order to promote greater understanding among universities around
the world, there needs to be additional research conducted in this area.

If institutions are to pursue internationalization actively, then they

65



need to have additional information about the process at other
institutions. A major difficulty of this study, which should be kept in
mind in future research, is that of communicating across cultures. Not
all institutions define their programs and activities as others do and,
therefore, the responses given in this study were sometimes unclear.
Occasionally, no answer was given to a question. What institutions
regard as important components for the process of internationalization
represent valuable findings. This information can help institutions set
international standards that will guide them when establishing

partnerships with institutions around the world.
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CHAPTER FIVE

Discussion

The final chapter provides a summary of the significance of the
findings for institutions in their pursuit of internationalization and a
discussion of the implications of those findings. Institutions are
discovering that it has become essential for them to make informed
and, therefore, strategic decisions regarding the process of
internationalization. It is only this informed decision-making that will
allow institutions to come together and create international standards
of excellence to which institutions can aspire. So far, this study has
described the understandings of people working in international
programs in an attempt to get at the internationalization practices of
institutions. This chapter will look at the implications of those
practices for institutions and for the process of internationalization in
general. The trends found in this study must be viewed in relation to
the contemporary emphasis on globalization. As well, conclusions and
recommendations for further study will be addressed, in the hope that
this study will suggest research in other aspects areas of

internationalization.

FINDINGS

The purpose of this study was to examine the programs,
activities and policies of universities which have taken an active part
in the process of internationalization, and this brief summary of the
findings will give an idea of the state of internationalization. Such an

examination allows for a better understanding of how universities
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pursued the internationalization of their institutions and, therefore,
provides some insight into what institutions value at an international
level. Through a survey, questionnaire and interviews, universities
from several geographical areas around the world responded and gave
a picture of the international activities being carried out at their
institutions. The participants were enthusiastic about the study and,
through their participation, demonstrated that internationalization is a

high priority.

Definitions of Internationalization;

Participants were asked to comment on the definition of
internationalization and provide a copy of any definition that their
institutions were using as a guide for the programs, activities and
policies being carried out. One of the most significant findings of the
study is that there are very few institutions that have a clear definition
of internationalization. The participants who were also interviewed
were able to provide a personal definition of what internationalization
meant for their institutions, yet only a few participants were able to

provide official written statements.

Of the definitions that were provided, the one characteristic that
received the most support was the internationalization of the
curriculum. In fact, 77% of the interviewed participants listed this
characteristic as part of their definition of internationalization. This is
an important finding, as internationalization of the curriculum scored
low in terms of priorities for institutions. When asked to prioritize

curriculum development, only 22% of institutions believed that it was
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a very important contributor to the process of internationalization,
while 39% stated that it was only a somewhat important activity for
their institution. Thus, institutions feel that it is an important enough
factor to include in their definitions of internationalization, yet it is not
important enough to be a major part of the internationalization

strategy for their institutions.

Primary Work Designation of Participants;

In the initial survey that was sent to participants, they were
asked to identify their designation at their institutions, either as
administrator or faculty. The majority of the respondents replied that
they were considered administrators, indicating that faculty members
are in the minority within this process of internationalization. This is
an interesting situation given the responses that participants gave
when asked to prioritize the internationalization of faculty.
Participants indicated that faculty contacts are an important factor
when establishing new linkages, however the internationalization of
faculty, as an active way to educate faculty in the process of
internationalization, scored very low as a priority. Participants were
asked to rank the importance of faculty development seminars, and
only 4% of respondents indicated that this was a very important aspect
to the process of internationalization while 52% of the respondents
indicated that the development of faculty was somewhat important.
Therefore, it is clear the institutions are not concerned with developing
educational seminars that would educate their faculty as to the process

of internationalization.
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r ms and Activities;

The participants were asked to name the programs and activities
that their institutions currently practiced in an effort to
internationalize their institutions. The results were grouped according
to geographical regions and it was interesting to observe the extent of
consensus among the regions. Australian universities have been very
successful with their international programs and it became evident
that the consensus and cooperation that exists among Australian
universities contributes highly to this success (Jarvis, 1997). In their
responses, the Australian participants all indicated that they largely run
the same types of programs and they work together to make these
programs a success. There are, of course, differences among the
institutions, but their similarity contributes to the widespread success

of their programs.

There seemed to be a consensus, among all of the regions, that
student exchange programs and foreign student services were
programs that were carried out by all institutions. This parallels
findings in a study conducted in the Netherlands, which indicated that
policy and practice are directed mostly to outgoing student mobility
(van Dijk, 1995). However, what is interesting to note are the programs
which are missing from the list that institutions provided for the
study. For example, through the survey and questionnaire, participants
from the UK indicated that they do not have any global education
programs at their institutions and, as well, curriculum development
was another program that was missing from these institutions. Thus, it

becomes evident that the UK institutions are looking to

70



internationalize their students by giving them an experience abroad, or
by allowing them the opportunity to study with foreign students on the
campus and not by internationalizing the academic programs of study.
What happens to those students who cannot participate in
international programs? In a global society should not an institution be
concerned about the international dimension for all its students and

not only for those who can afford an international experience?

This study found that Asian institutions were very interested in
international research and project work but not very much in the
development of an international curriculum. It is evident that Asian
institutions prefer to give their students an international experience by
sending them to study abroad or by associating with foreign students
who study at their institutions, much like the UK institutions. The
Asian institutions indicated they had student exchange programs and
services for foreign students, however, only 50% indicated they had
global education programs and only 25% indicated they were involved

in curriculum development.

Priorities:

As the literature review pointed out, institutions have indicated
that student exchange programs are the most important ones for
institutions. However, the findings of this study indicate other
important points. When asked to discuss the definitions of
internationalization, participants cited curriculum development in
every case, however only 22% of institutions listed curriculum

development as a priority for the process of internationalization. As
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well, this study found that 4% of institutions surveyed had an
internationalization committee that directed the internationalization
efforts of an institution. However, 52% of institutions ranked
internationalization committees as a “very important” or “important”
activity carried out as a part of the process of internationalization. It is
clear, then, that there is a difference between the rhetoric of institutions

and the policies and programs that are actually practiced.

res th International Activities;

Aitches and Hoemeke (1992) pointed to the lack of coordination
within institutions towards their internationalization strategies. In fact,
the lack of institutional commitment to a strong international
dimension has prevented many of them from reaching their
international potential. When the participants were asked to comment
on the structures that support international activities, there was some
agreement but there were some interesting differences as well. All
interviewees had an Office of International Affairs that conducted
different types of international activities. However, only 22% of the
respondents indicated that they had an internationalization committee
to direct and coordinate the international activities of the institution as
a whole. As well, some institutions indicated that they had a separate
administrative body that deals with international policies. Of the
participants interviewed, 44% mentioned that they reported to an
independent senior administrator who was specifically in charge of
international affairs. Thus, as the literature has indicated, institutions

largely do not have structures that coordinate their international
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activities, but institutions are moving in the direction of coordinating

those structures.

This study found that the majority of the participating
institutions have written policies regarding the internationalization of
their universities. These findings are similar to those of Rudzki (1995)
in his study of the process of internationalization of British business
institutions. These policies have often taken the form of specific goals
which institutions have set to help them achieve the
internationalization of their campus. In some cases, they were also
listed as general comments about the importance of an international
perspective for individual institutions. As well, the majority of
institutions that provided written policies, were also able to provide
strategies on how they intend to achieve a higher level of
internationalization. Some institutions were able to provide copies of
the international policies and strategies and, in some cases, it was
observed that institutions focused their attention on regions of the
world and not the world as a whole. For example, European
institutions demonstrated their bias to work within the European
Union through specific internationalization policies directed solely at

that geographical and economic region.

Key Performance Indi rs and Tar :

Institutions were asked to comment on the key performance
indicators used by their institutions to assess their international

programs and activities. Participants also were asked to indicate any
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targets that institutions want to achieve in order to participate more
effectively in the process of internationalization. This study found that
institutions, in many cases, have only set key performance indicators
for the programs that are the most popular and easy to assess. For
example, almost all of the participants indicated that they had set a key
performance indicator for student exchange programs, these being
either the number of students participating in the program or the
number of linkages that existed within the program. Additionally,
popular programs, such as student exchange programs, also had targets
set that institutions were encouraged to achieve. However, for other
programs such as curriculum development, key performance
indicators may have been set but very few participants were able to
provide actual targets that their institutions have established to guide
their program’s success. Again, the targets generally were for the more
popularly used programs such as student exchanges and study abroad

programs.

riteria for Cal in istics:

As institutions work closer together, and in certain regards
compete against each other for international recognition, it is
important to have information regarding the way each institution
gathers statistics. According to the most common statistic found in
documents such as Open Doors (1996), the numbers of students who
are sent abroad each year is the most common statistic used to measure
the international success of institutions. This study sought to gather
information as to what criteria institutions use to calculate how many

students are sent abroad each year. It was no surprise that the number
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of students participating on student exchanges was the most common
criterion used by 88% of participating institutions. This criterion
underlines that study abroad programs are the most common program
used by institutions in their pursuit of internationalization. However,
this study discovered that some institutions are also using
international work placements, offshore programs and the numbers of
students that are studying abroad on their own initiative, as measures

of the success of institutions.

International Attributes Sought by Institutions:;

One of the areas that lacks research has to do with that which
institutions look for when establishing new international partnerships.
It was exptected that institutions would be interested in the academic
programs of study of the institution and the reputation of the
university as well. However, this study found that institutions are
becoming more interested in the existing exchange agreements that a
potential partner may have as a key attribute of an institution.
Interviewees commented that institutions that have many linkages
around the world find it difficult to give attention to individual
agreements. Often times, agreements may wane and become inactive
without the partner institution having noticed or having taken the
time and initiative to activate the linkage. Another finding was the
attention given to the interpersonal relationships involved in an
agreement. Participants who indicated that this was an important
characteristic mentioned that interpersonal relationships are the
mechanism that will allow an agreement to function without major

barriers. It is the relationship among units within institutions that will
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allow for problems to be solved more efficiently and effectively. The
bureaucracy of large institutions should not become a barrier to the
development of an existing partnership, and collaboration may be

more easily facilitated towards the internationalization of institutions.

for In i :

Funding for international programs generally comes from the
institution itself and may be dispersed directly to the international
programs or to departments which then allocate the funding for
international programs. However, this study found that institutions
are looking for other sources of funding. At least one of the
interviewed participants indicated that his institution sought funds
from foreign foundations such as the World Bank and the Ford
Foundation. Both of these organizations have been generous
supporters of international research and development (International
Research Development Centre, 1997). These funds were then used to
finance international programs and activities that would involve
cooperation between institutions in developed and developing
countries. Another finding of this study is that there was a
reinforcement of the reality that there is generally very little funding
for students who wish to undertake an international experience. Only
44% of the participating institutions mentioned that they directed
funding to student scholarships. Out of these participants, the majority
came from Australia. This points out that many institutions are not
supporting their students through financial aid in order for them to

gain an international experience.
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As institutions become more concerned about the process of
internationalization, they are looking to form consortiums of
cooperation with other institutions in their home countries. Research
into new areas of internationalization have evolved from these
consortiums. All institutions interviewed indicated that there was
some form of national cooperation that exists in their home countries.
Some consortiums included all national universities, while others also
included government organizations and financial institutions. Some
consortiums met on a regular basis and held international conferences
to share information and ideas and promote international cooperation,
while others promoted specdific interests such as religious or regional
cooperation, such as ERASMUS. Some consortiums were more
powerful than others, and demonstrated that they had strong influence
on the direction of the international strategies of institutions.
However, this study found that only the institutions in North America
practiced exchanging students amongst themselves as a form of

cooperation towards the internationalization of students.

IMPLICATIONS

Although there has been more research into the area of
international education in recent years, there has been very little
research that links social and political theory to the current practices
within this international arena. It is essential to place the trends of
internationalization of institutions within a larger context.
Globalization, as a social process which has engulfed nations, has

created a social context in which the process of internationalization has
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taken priority. By placing the trends of institutions within the context
of globalization, this study is attempting to explain the motivation
behind the activities of institutions. It is not the purpose of this study
to analyze sociologically the process of internationalization or to take
an ideological position on this issue, but rather to explore some
possible explanations for the trends that are emerging in the
internationalization of institutions. Before the trends are placed in any
societal context, it is important first to discuss the implications of the

findings of this study.

Implications of the Research;

This study illustrated some important patterns regarding the
current practices of institutions, and these findings led to some
important implications for institutions working towards
internationalization. First of all, this study found that few institutions
have definitions of the process of internationalization. If institutions
do not have a definition to guide their international strategy, then how
do institutions propose to attain support from faculty, staff, students
and outside organizations? Institutions that lack a definition cannot
explain or justify the process that they are proposing (Knight, 1996).
Thus departments, faculty and staff who wish to become a part of the
international programs may take on their own direction and
implement programs that are contrary to the international strategy of
the institution. Too many competing priorities for scarce resources are
a barrier to the process of internationalization (Knight, 1996). Aitches
and Hoemeke (1992) pointed to the fact that most institutions lack the

coordination among departments and faculties essential for a strong
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international dimension. A definition of internationalization would
also help institutions focus their attention on the goals they wish to
attain. Informed decision-making is impossible if an institution cannot
articulate the purpose of its activities and policies. This will also

become important as institutions seek to become internationally

recognized.

The fact that many institutions do not have a clear definition of
the process of internationalization also indicates that there are many
areas that are being neglected within this process, such as curriculum
development, faculty development and structural organizations. In
fact, if international activities are sporadic and not coordinated, the
institution will find it difficult to proceed with the process of
internationalization (Knight, 1996). This study points out that the
professional development of faculty at institutions is not a priority for
universities. In fact, many institutions do not carry out any programs
that educate faculty members about the importance of
internationalization for the institution or the international direction
that the institution would like to take. Participants in this study have
indicated, however, that faculty members are an important part of any
institutional approach to internationalization as they fortify the
cooperation between two institutions. Research, funding, programs
and general support for international efforts are all aspects to which
faculty members can contribute. However, if the faculty members are
unaware of the process of internationalization, institutions can hardly
expect them to take an interest in a process in which they have not

been included. As well, if faculty are not themselves knowledgeable

79



about internationalization, then how can they contribute to
partnership development between institutions? How can faculty
contribute towards the internationalization of the student body, if they
themselves do not possess an international perspective? Effective
delivery of international programs will depend on faculty members
and their attitudes, skills and knowledge (Davies, 1995). Participants
indicated that faculty members are an essential part of the
internationalization process and institutions need to recognize this by
placing the internationalization of faculty as an active priority.
International standards will only be set once institutions have
developed a common language of operation, of which faculty must be a
part. The lack of experience, expertise or diversity in faculty are a

serious impediment to internationalization (Knight, 1996).

The institutions which participated in this study all indicated the
programs and activities that were a priority. It becomes evident that
institutions have given priority towards programs that will increase
their visibility in the international arena. Programs such as student
exchanges and international research projects not only help to
internationalize the students who participate in the programs, but they
also help to increase the international visibility and recognition of an
institution. Universities demonstrated in this study that they did not
have a large interest in supporting programs of low international
visibility, such as global education programs and curriculum
development. Yet these programs and activities would help to
internationalize both faculty and students, an integral part of the

process of internationalization (Collins, 1995).
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Unfortunately, institutions have not placed the
internationalization of their own local students as a priority over the
institutions’ international reputation, causing many students to miss
out on having an international experience. There are many students
who cannot afford to participate in overseas international programs
and their only opportunity to add an international dimension to their
university education is by accessing an academic program with an
international component (Collins, 1995). This is where global
education programs and curriculum development become an essential
international tool for an institution and for the students. However, is it
enough just to have local students mix with foreign students or should
the program of studies also have an international component? Should
institutions attempt to develop global citizens who have not had an

international experience?

International research, student exchanges and recruitment of
foreign students are all programs and activities that not only increase
an institution’s profile but they are also an income producer for the
institution. This aspect of the process of internationalization reveals
that institutions have a large need to create funding options for their
programs. Many of the participants of this study indicated that they had
to seek funding from other sources in order to maintain and expand
their international activities. Thus, many institutions have been forced
to initiate programs that will be an income generator in order to have
additional funding available for their programs and offices (Aitches

and Hoemeke, 1992). Given all of the financial hardships experienced
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by institutions, this is a reality with which all institutions and students
need to deal. As institutions find themselves under financial restraints,
outside sources of funding are the only alternatives if international

activities are to continue.

This study also revealed that institutions generally have not set
key performance indicators or targets for the majority of their
programs. Often institutions indicated that key performance indicators
were set but the targets were either unknown or did not exist. This is
partially due to the fact that some institutions have assigned their
international programs to different departments and each department
keeps its own statistics. If institutions do not set targets for their
programs, how do they intend to justify their programs to funding
bodies? More and more, quantitative data are required by sponsors.
Today, institutions are being asked to create these indicators as a means
to rank their programs against those of other institutions. As
institutions search for their place in the international arena, they are
having to justify their programs with quantifiable data. Knight (1996)
points out that institutions are now beginning to recognize the
importance of these indicators. Many of the participating institutions
indicated they are working towards setting these indicators. Setting key
performance indicators and targets is the first step towards setting

international standards of recognition for institutions.

Increasingly, institutions have come up with policies and
strategies that will help direct their efforts towards their

internationalization. However, some of the policies mentioned in this
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study related directly to the regional priorities of institutions, instead of
world-wide policies. The European community is a good example of
regional cooperation “designed to assist the European dimension of
internationalism” with programs such as ERASMUS, COMETT,
ESPRIT (Davies, 1995). It becomes evident that some institutions have
placed their geographical regions ahead of other regions around the
world, and this has had implications for program development and
funding. Only programs within a particular region have received the
attention of institutions. For example, student exchanges tended to be
within that region and funding was provided to motivate staff and
students to work within that region as well. It is partly due to this
regional mentality that some institutions are very careful with whom
to sign new agreements. As institutional cooperation grows, other
institutions must understand this regional mentality and include it as

an important aspect of the process of internationalization.

When it comes to establishing new linkages with institutions, it
is clear that part of the success of an agreement will depend on the
people who administer it (Brown, 1997). Some participants in this
study indicated that the interpersonal relationships involved in an
agreement were an important consideration when arranging new
cooperative ventures. This has several implications for institutions. If
an institution recognizes that linkages are strengthened by
interpersonal relationships, then it will have to allocate part of the
budget towards the development of these relationships. This will
include funding for conferences, for site visits, staff work exchanges

and other programs which will strengthen these relationships. Today,
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funding is available for travel but it has generally been given to the
senior authority figures for international programs and activities and
not necessarily to those in charge of the daily administration of the
programs. In the past, funding has not always been given to those
people who can best promote the programs to the students and faculty
who would be the chief clientele for the programs. Successful
promotion of international programs is an important factor as

institutions seek international recognition (Brown, 1997).

Linked to the idea of lack of funding, institutions have not
prioritized funding for local students to participate in international
programs. Largely institutions have left the financial issue with the
students and their families and what has resulted is that often times
only students who come from affluent families are able to participate
in international programs and activities. Many students must work at
the same time as they study, and so they cannot afford to participate. As
well, given the added pressures these students must face, their grades
may suffer as a result. It is a disturbing thought that students who
could potentially benefit the most from international programs, do not
have access to them. Hence, by not increasing the amount of funding
available to students, international programs are risking becoming
elitist programs in which only the most affluent students are able to
participate. “Student exchanges and international education must be
conceived in terms of peoples talking to peoples, not elites talking to
elites” (Scott, 1992). It is not enough to encourage students to have an
experience abroad, but institutions need to take an active role in

creating new options for funding. Through developing international
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funding sources such as scholarships, or by offering more cost effective
programs or by the diversification of program types, institutions can
increase the numbers of students who go abroad (Aitches and
Hoemeke, 1992). As this study found, many programs assess the success
of the programs by the numbers of students who participate. If
participation rates decrease, so will the international reputation of the
institution. Thus, this is an issue that institutions must take seriously
if they are to create a consensus as to international standards of

excellence.

Internationalization within Globalization;

The process of globalization has been growing in strength since
the Second World War, when nations recognized the need for greater
global cooperation. The boom of the post-war era allowed for a
consensus on an international level (Marchak, 1991). It was during this
time that there developed international organizations which aimed to
guide the world order into a new time of peace and cooperation.
Organizations such as the United Nations, the World Bank and the
International Monetary Fund are examples of such international
organizations. Over the last decade, the process of globalization has
been receiving more and more support from nations. Thus,
globalization has had an effect on the policies of nations, as they
maintain a global perspective to problems and problem-solving
(Marchak, 1988). As the process of globalization maintains its strength
in influencing the direction of institutions and organizations, it will

also have an effect on the process of internationalization. This analysis
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is not the only one that provides a possible explanation for the trends

in international education, but rather it provides a point for discussion.

The global society, such as the one in which we are living, has
several characteristics which need to be identified. In many instances,
these characteristics have a strong influence on the direction that
higher educational institutions take (Manzer, 1994). There is currently
a rise in fundamentalist thought, where societies are returning to
traditions and conservative ideologies (Marchak, 1988). While at the
same time institutions and organizations are advocating conflicting
policies that will allow the market to regulate the state, and transcend
established boarders. In addition a coalition of forces is gathering to
allow the corporate sector to direct and provide services for citizens in
areas that were formally provided by the social welfare state. Marchak
(1991) argues that in many instances big business has come together
with the more traditional organizations in an uneasy coalition to
advocate a more disciplined society. Part of the effect of this
globalization process, she claims, has affected educational institutions,
especially at the level of higher education. There has been a reduction
of public spending on education which has caused the downsizing of
institutions and in some cases the privatization of educational
institutions. Marchak (1991) presents the developments of the last 15
years in Britain as an example of these trends towards privatization. It
is in this context of globalization that the current trends in

international education will be discussed.
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Given the nature of higher educational institutions, and their
close ties to a nation’s interest, they are directly affected by the social
and economic realities of the sodety in which they operate
(International Research Development Centre, 1997). Under the
restraints placed by public funding, such as downsizing and cutbacks,
institutions are finding that they have to operate with less funding, yet
they are expected to maintain and improve their levels of academic
excellence (Scott, 1992). Thus institutions have been forced to move
into closer partnerships with organizations, such as with those in the
corporate sector (Aitches and Hoemeke, 1992). These new alliances may
force institutions to change their priorities and, in some cases, their
focus to mirror those of the corporate sector. This change has affected
many areas of the university, including the internationalization
process of the institution. The business community can provide a
source of funding and institutions can provide a pool of workers that
have international savvy (Aitches and Hoemeke, 1992). This may
explain why partnerships between the corporate sector and educational

institutions have become prevalent.

Additionally, as institutions look to set international standards
of recognition that can be measured by quantifiable data, they are
demonstrating that a focus on a humanistic approach no longer
adequately legitimizes higher education which now requires
accountability measures. This may result from the influence of the
mentality of elements within the corporate sector that only quantifiable
data can justify an institution’s existence. “Much existing research

focuses on student mobility as the most accessible and quantifiable
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index of internationalization” (de Witt, 1995). This study shows how
these trends are reflected in institutions. By giving importance to key
performance indicators and by asking institutions to set targets for the
programs as measures of success, this study is recognizing the
relevance of quantifiable data as a measure of success. As well, as
institutions search for international standards of excellence, they are
also giving increased importance to quantifiable data as the best

method of assessing the academic worth of an institution.

As higher education institutions continue to be influenced by
the ideology of the corporate sector, market-led education begins to
emerge as part of the internationalization strategy of institutions. As
institutions search for ways to fund their programs, the trends in
globalization have provided them with an opportunity to sell their
educational programs overseas. In many instances the purpose of
schooling has been refashioned around the principles of the
marketplace (Aronowitz and Giroux, 1993). International conferences
focus their attention on the best possible marketing strategies that will
allow them to permeate other educational systems. Education is now
valued by many organizations, such as the World Bank, within a
production function paradigm (Lauglo, 1996). This idea of market-led
education has had several implications for the process of
internationalization as institutions have prioritized the recruitment of
foreign students to their home campuses. Thus, as this study found,
services for foreign students is a priority for almost all of the
participants. Foreign students, in almost all cases, pay differential fees

for their studies, which generates income for the institutions. As well,
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the recruitment of foreign students will allow for local students to
have the opportunity to interact with students from different
countries. Hence, institutions have decided that they do not need to
focus their attention on the internationalization of the academic
program of studies in order to give students an international
experience. As this study found, many institutions in Asia and the UK
consider the presence of international students as enough of a factor to

internationalize local students who can not afford to g0 overseas.

Part of the idea behind market-led education has allowed
institutions to implement offshore programs in other countries as well
as branch plants of institutions, which are being opened across the
globe. Instead of training students within the institution’s home
country, faculty are being sent overseas to deliver segments of an
institution’s academic program of study. Thus, the term development
aid has taken on a whole new meaning as market-led education has
turned the international educational arena into a market of education
services and the highest bidder will receive the best educational

services for their country.

As well, trends in globalization are advocating closer ties
between communities and their institutions that will allow for greater
cooperation between nations. Universities and their international
programs are among the best ways to foster closer relationships
between nations and institutions are being motivated to move in this
direction through funding for their programs. Universities are finding

themselves involved in alliances that will help them achieve their
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institutional goals, including those that will help them achieve
international recognition. Consortiums of cooperation between
institutions have emerged in most nations to promote the process of
internationalization and to foster research that will allow for
institutions to create international standards of excellence. These
consortiums often involve people from several sectors of society:
educational institutions, government, corporate leaders and
development agencies. Once all of these organizations are involved,
the priorities and values of each of these areas need to be represented
by the consortiums. Australia is a good example of a country that has
made its institutions strong players in the international arena, due no

doubt in part, to the national cooperation consortiums that exist.

As well, institutions are being directed to work within certain
geographical interests. Currently the global market is advocating
regional cooperation among nations, and this sense of cooperation has
affected the practices of institutions. This study found that some of the
participants had a very regional focus for their internationalization
efforts, particularly in Europe. European institutions had direct policies
for increased cooperation within the European Union. As well, it was
observed that Australia had a particular interest in Asia, as did North
America. Many policies and strategies that have been articulated in this
study reflect the intent of institutions to pursue greater cooperation

with specific geographical areas of the world.

In this section I have placed the actions of institutions in their

pursuit of internationalization in the larger societal context of
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globalization. It cannot be denied that nations, institutions and
organizations are working closer together to promote global interests,
but institutions are also searching for their place within this global
context. This is the reason for the search for international standards of

excellence to which institutions can aspire.

CONCLUSIONS

This study sought to identify the current trends in the process of
internationalization of institutions around the world. Institutions
responded by giving information regarding their policies, strategies,
programs and activities that facilitate the internationalization of their
institutions. This study identified issues surrounding the process of
internationalization and discussed their significance within changes to
the global community. This study found that if institutions are to
pursue international standards of excellence, then they must create an

international language of cooperation based on accurate data.

The process of internationalization has had many interesting
effects on institutions. Primarily there has been a tremendous amount
of growth in the interest of faculty and students in the process of
internationalization. Both students and faculty have come to realize
that today students must be able to deal with the social, political and
economic realities of an international society (Fraser, 1995), and in
order to cope with this reality, students must acquire international
experience either through direct participation in international
programs or through the programs they study at university. Students

today are actively seeking international programs that will meet their
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professional, academic and personal interests, forcing institutions to

create international programs as part of basic university education.

Institutions are now actively using their international programs
and activities as part of their recruitment tools to attract local and
foreign students. Market-led education has taken on many forms and
the internationalization of universities has added an additional
attribute where institutions can sell their international programs.
Thus, institutions are actively working towards increasing their
international programs and activities, causing a myriad of
international programs to emerge. Students and staff now have the
option to participate in study abroad programs, work or internship
placements, teaching programs, and other programs that involve them

in an international society.

This study points to several important strategies for the
internationalization of institutions, their students and faculty. The
following strategies are recommendations that institutions should

consider when taking part in this process:

1. If institutions are to initiate a process that will allow for
policies and programs to be created with an institutional goal in
mind, then they must define what internationalization means
for their institution. This will allow institutions to remain

focused on mutual goals.
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2. If institutions are to increase the numbers of students
participating in international programs, then they must create
more funding opportunities for local students to participate in
international programs. This will allow institutions to reach
their goal of creating global citizens who can actively work

within a global sodiety

3. If institutions are to make it a priority to add an international
dimension to the students’ academic program of studies, then
greater efforts need to be placed on developing global education
programs and curriculum development allowing all local

students have access to an international education.

4. If institutions are to develop effective and stimulating
programs, then they need to create an organizational structure
that will coordinate all of the programs and activities they carry

out towards their internationalization.

5. If faculty members are to contribute to the success of future
international activities, as well as to the internationalization of
the student body, then the educational development of faculty

members is essential.
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Finally, this study has shown that only limited research has been
done in the area of international education, especially in areas outside
the United States and Europe. In many regions around the world there
are some very innovative programs and activities, and researchers are
only just taking interest in them. Today, with increased attention in
the process of internationalization, researchers are being encouraged to
increase the amount of information that is available regarding this
new and booming field. Increased awareness and education
surrounding this area will allow institutions and other organizations
to understand this process and design policies that will give
institutions the opportunity to find their place within an international

sodciety.

RECOMMENDATION R FURTHER RESEARCH

This study focused on the international policies, activities and
programs of universities around the world and it is hoped that it
represents a contribution, even if only a modest one, to that which
needs to be researched. To begin with, this study sought to explore the
international activities of institutions around the world, but it would
also be worthwhile to do a national analysis of institutions. That is, a
study could focus, for example, on the international efforts of
institutions from specific countries such as Canada, Mexico, and Korea.
The research that currently exists explores traditional areas of
international activities such as the United States, the United Kingdom
and Europe, but it would be interesting to see how other national

universities compare to each other.
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It would also be useful to conduct a comparative analysis of
North American approaches to internationalization versus the
approaches of other regions. A study could focus on the similarities of
policies and strategies, while also highlighting the differences among
systems. A continental distinction could be of interest for institutions
which are focusing on a particular geographical region. An analysis of
the polices of institutions would be of particular interest to institutions
which have not yet designed policies for their internationalization
efforts. As well, as institutions work cooperatively to set international
standards of recognition, an in-depth analysis of the policies of
institutions will be required, if informed decision-making is sought.
This study has only identified the institutions which have policies and
those which do not, whereas a further study should be conducted as to

the relevance and success of these policies.

Finally, a separate study should be conducted to attempt to
explore the relationship between the corporate sector and institutions
given the current globalization trends. This study could focus on how
much influence the corporate sector has regarding the international
policies of universities? How do the performance indicators of
institutions mirror those reported by big business? Additionally, a
study on this topic could discuss the various issues and repercussions
that emerge for programs that use funding that comes directly from the

corporate sector.
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SUMMARY
This study has brought together information regarding the

international policies, programs and activities of universities around
the world. The findings should provide institutions with the ability to
make more informed and strategic decisions regarding the process of
internationalization. These decisions, in turn, will allow institutions to
work together and to find a common international standard of
excellence to which they can aspire. As institutions search for their
place within the international arena of higher education, it is essential
that they have accurate information about the practices of other
institutions around the world. Once a common language of
cooperation is established, institutions will be more able to create
educational settings that will elevate their status and enhance their

reputation as international institutions.
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